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Subject Title: Visual Arts – Secondary Curriculum 

Subject Code: EDU4VA1 Credit Points: 15 

Teaching Period:  Mode: Blended 

Prerequisite:  Level: 5 

Subject Description: 

This subject is designed to establish a knowledge and skill base for pre-service teachers in the areas of curriculum, 
pedagogy, planning, assessment and reporting in Visual Arts Education for secondary students in the junior and 
middle years of secondary schooling (Years 7-10). The subject is also designed to develop pre-service teacher 
understanding of contemporary theory, concepts and skills in Visual Arts as applied in the classroom context with a 
particular focus on cross-curriculum priorities. Theoretical concepts, pedagogical principles and state and national 
curriculum structures within Visual Arts are examined and applied in the design, implementation and evaluation of 
learning resources that are responsive to the needs of diverse learners. 

Intended Learning Outcomes (ILOs) & Australian Professional Standards for Teachers (APST) 

Upon successful completion of this subject, you will have: APST 
 

1 Demonstrate knowledge and understanding of the concepts, substance and 
structure of the content and teaching strategies of Visual Arts Education, and an in-
depth understanding of how students learn in Visual Arts. 

2.1, 

 

 

2 Critically analyse, plan and synthesise, and implement a range of Visual Arts learning 
and teaching activities and sequences for junior students (7-10), which involve a 
variety of pedagogical approaches and resources (including safe and ethical use of 
resources including ICT) appropriate to state and national curricula. 

2.2, 2.6, 3.1, 3.2, 3.3, 
3.4, 4.4 

3 Describe, design, and evaluate a unit of work involving a variety of teaching 
strategies which cater for individual differences in student learning across the full 
range of abilities and integrate discipline literacy and numeracy capabilities and 
cross curriculum priorities in Visual Arts Education. 

2.5, 2.6, 3.3, 4.1 

4 Examine the relationships between assessment, feedback and reporting, learning 
task design, student engagement and understanding in Visual Arts, and apply to the 
development and modification of curriculum documents. 

2.3, 5.1 
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Assessment:  

Assessment Summary 
Word Count 

Equivalence 
% APST 

1 Curriculum Analysis 
 

800 20 2.1, 2.2, 2.3, 2.5, 3.1, 
3.3, 3.4, 4.4, 5.1 

 

2 Sequencing and Planning for Learning 
 

1850 40 2.2, 2.3, 2.5, 2.6, 3.1, 
3.2, 3.3, 3.4, 4.1, 4.4 

3 Artifacts for Learning: A Collection of Resources 
 

1850 40 2.2, 2.3, 2.5, 2.6, 3.1, 
3.2, 3.3, 3.4, 4.1, 4.4 

Assessment Details (including Assessment Criteria) 

1 Curriculum Analysis 
Develop a written analysis of Visual Arts 7-10 curriculum content as prescribed from VCAA, The Australian 
Curriculum and AUSVELS. 
In this task you will engage with the concepts, substance and structure of the content and teaching strategies 
of Visual Arts education as evidenced in current curriculum. By engaging in a process of identification and 
critique you will gain insights into, and knowledge about, Visual Arts education in Years 7-10 to provide a 
foundation for future learning. 
 
In your analysis you must: 

 Identify and explain the key content concepts and structure of the State and National Visual Arts 
curriculum  

 Examine the conceptualisation of teaching, learning and development across Years 7-10 that 
underpins and informs the curriculum. 

 Examine how concepts of art practice, art criticism and art history are explored in the curricula. 

 Explore how the broad curriculum domains are positioned within the curriculum.  
 
Assessment Criteria 

1. Capacity to examine the current national and state curriculum documents to summarise the key areas 
that determine the formation of learning and teaching in the arts.   

2. Demonstrated understanding of the purpose, key concepts, organising structure and questions that 
arise from examining curriculum. 

3. Demonstrated understanding of the relationship between art practice, art criticism and art history in 
developing learning in the visual arts. 

4. Capacity to examine how the broad curriculum domains provide a further conceptualisation of the 
visual arts curriculum.  

 

2 Sequencing and Planning for Learning 
Develop a series of 3 sequential lessons for Visual Arts Years 7-10 that address this scenario: 
You have a Year 7 Visual Arts class. It is the beginning of Term Two. You are introducing a new unit and these 
are your first three lessons of the unit with the class. 
This task requires you to apply your understanding of art education curriculum in a practice-based scenario of 
lesson planning. In doing this you will be applying curriculum concepts and develop visual arts perspectives of 
teaching and learning in relation to pedagogical approaches and student experiences in the visual arts. 
 
In your three lessons you must include: 

 A focus on one artist’s practice (featured in the NGV collection) 

 Art history and Art criticism 

 Artmaking 

 Literacy and numeracy strategies in the visual arts 
 
Each lesson should be 40 minutes minimum in length. The lessons must address curriculum, aims and 
outcomes, and include a series of teaching and learning experiences appropriate for the Year/Stage level. You 
may choose the focus of the unit and the artist. The artist you choose could be drawn from the NGV collection, 
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which can be found online here https://www.ngv.vic.gov.au/explore/collection/. Alternatively, you may 
consider artworks/artists from any art museum permanent collection. You will investigate the artists and their 
artwork in person during your museum visit you undertake or you may access these through virtual museum 
visits across art museums around the world. Your submission must be well organised and professionally 
presented and include: 

 A short overview of the sequence in relation to the unit including: a) context; b) objectives; c) links to 
the relevant curriculum documents; d) necessary prior knowledge; e) information about the unit and 
what will follow the three lessons. 

 A series of three sequential lessons that include: a) specific objectives/learning goals; b) a range of 
teaching strategies; c) a range of learning activities; d) timings for all activities. 

 A discussion focused on how your lesson sequence includes: a) teaching strategies that are responsive 
to individual differences and needs; b) strategies and activities that build capabilities in literacy and 
numeracy; c) strategies and activities that use ICT to enhance learning 

 
The lessons must demonstrate knowledge and understanding of: 

 The concepts and structure of Visual Arts in the national and state curriculum, including the general 
capabilities and cross curriculum priorities 

 The ways in which students learn in Visual Arts; 

 Learning objectives, teaching content and strategies appropriate to the identified outcome/s, topic 
and year level; 

 Nominated pedagogical approaches; 

 Sequencing; and 

 Appropriate resources and strategies, including ICT, to meet the identified strengths and needs of 
diverse learners and to promote critical and creative thinking.  

 The explicit planning for developing literacies strategies and numeracy development to better position 
these within the visual arts. 

 
Assessment Criteria 

1. Coherent linking of curriculum content to teaching strategies and learning 
2. Logical identification of learning sequences to illustrate the relationship between learning resources 

and learning intentions in the visual arts.  
3. Demonstrated understanding of literacy and numeracy development and the relationship between 

curriculum and pedagogy.  
4. Capacity to examine the scope and sequence of learning in the arts and the relationship between art 

making, art criticism and art history in better understanding visual arts teaching and learning.  
 

3 Artifacts for Learning: A collection of resources 
This task requires you to document your learning across the subject. Resources will be collated throughout the 
subject. On-going reflection will enable engagement with resources and experiences with a focus on examining 
relationships between curriculum, teaching strategies, literacy and numeracy capabilities, learning task design, 
student learning and expertise, ethical use of ICTs, higher order thinking, assessment, feedback and reporting 
in Visual Arts Education, in relation to the development of teaching practice. 
 
Create a collection of 6 teaching resources as supporting material for teachers, based on your learning in this 
subject. The collection should be accompanied by a rationale that explains the selection you have made that 
has contributed to your development as a Visual Arts pre-service teacher. Use art education theory and 
practice to support the rationale. This collection of teaching artifacts should cover a range of topics and 
relevant art making and art criticism skills, within which you demonstrate an understanding of: 

 Curriculum content; 

 Catering for diverse learner backgrounds and needs and incorporating Cross Curricular priorities and 
General Capabilities of the Australian curriculum; 

 Promoting student higher-order thinking; 

 Assessment of student learning, feedback and reporting; 

 Developing literacy and numeracy capabilities in the visual arts 

 The ethical use of ICTs in developing authentic learning in the visual arts 
 

https://www.ngv.vic.gov.au/explore/collection/
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The development of these teaching resources may be created during the course. These can include: 

 Examination of contemporary Australian curriculum  

 Analysis of curriculum across Australia  

 Interview with a visual arts teacher  

 Multi-modal presentation: learning in visual arts  

 Unit/lesson annotations  

 Strategic planning: Scope and sequence documents  

 Reflection on Art Museum visit  

 Differentiated examination of an artists practice  

 Resources for teaching the different perspectives in critical studies of art  

 Resources for teaching the domains in the visual arts  

 Assessment policy and grid  

 Sample assessment task & response  

 Sample feedback & reporting  

 Personal critical reflection  

 Visual arts education glossary  

 Digital literacy resources to promote ethical use of ICTs in the visual arts 

 Resources to develop literacy and numeracy skills in visual arts  
 
Assessment Criteria 

1. Coherent linking of learning curriculum content and theories of learning in the visual arts.  
2. Demonstrated understanding of how to cater for diverse learner backgrounds and needs in the visual 

arts 
3. Capacity to incorporate cross-curricular priorities and general capabilities of the Australian curriculum. 
4. Level of engagement with research and theories in the visual arts to inform decisions made for 

developing resources and learning activities to enhance understandings in the arts.  
5. Demonstrated understanding of how to optimise assessment of student learning, develop literacy and 

numeracy capabilities and incorporate digital literacies for authentic learning with ICT 
 

  



  

COLLEGE OF ARTS, SOCIAL SCIENCES AND COMMERCE 
School of Education 

 

 

    

Learning Resources 

Required Texts 

1 
Victorian Curriculum and Assessment Authority. (2016). Victorian Curriculum – Visual Arts 
. Retrieved from http://www.vcaa.vic.edu.au/Pages/foundation10/viccurriculum/visarts/visarts.aspx  

2 
Victorian Curriculum and Assessment Authority. (2016). The Arts. Retrieved from  
http://ausvels.vcaa.vic.edu.au/The-Arts/Curriculum (AusVELs) 

3 Victorian Curriculum and Assessment Authority. (2016). Victorian Curriculum F-10, Retrieved from  
http://www.aev.vic.edu.au/images/stories/AEVConf_Dec15_workshop.pdf (Visual Arts curriculum 
presentation)  

Recommended Reading  

1 Addison, N., & Burgess, L. (2012). Debates in art and design education. London: Routledge Farmer. 

2 Barton, G. (2014). Literacy in the arts: Theorizing learning and teaching. Springer: New York. 

3 
Boughton, D., Eisner, E., & Ligtvoet, J. (1997). Evaluating and assessing the visual arts in education: 
International perspectives. New York: Teachers College Press.  

4 
Brown, N.C.M. (2005). The relation between evidence and action in the assessment of practice. In 
Proceedings of the 2005 Philosophy of Education Society of Australasia (PESA) Conference. Retrieved on 28 
August 2103 from http://www.pesa.org.au/site0/page//conference 

5 
Brown N M C (1998) “Problems of Authenticity in the Assessment of Student Art”. In Continuity and change 
in NSW Art Education: The reinvention of practices and content/Seventh Occasional Seminar. Paddington: 
University of New South Wales College of Fine Arts, 69 - 84. 

6 
Clark, G., & Zimmerman, E. (1983). Towards establishing first class unimpeachable art curricula prior to 
implementation. Studies in Art Education, Vol 24, 2, 77-85. 

7 
Eisner, E. (2013). Educational Objectives – Help or Hindrance? In D.J. Flinders and S.J. Thornton (Eds) The 
Curriculum Studies Reader (4th ed.). New York: Routledge. 

8 
Eisner, E. W. (1994). The functions and forms of evaluation. In The educational imagination: On the design 
and evaluation of school programs. New York: Macmillan College Publishing Company. 

9 
Henson, K.T. (2009). Curriculum planning: Integrating multiculturalism, constructivism and educational 
reform. Long Grove, Ill: Waveland Press. 

10 
Letts, W. (2015). The curriculum. In R. Churchill et al. Teaching: Making a difference (3rd edition). Sydney: 
Wiley & Sons.  

11 
Readman, K., & Allen, B. (2013). Practical planning and assessment. South Melbourne, Vic: Oxford University 
Press. 

12 
Taylor, J. (2014). Learning to Look: A handbook for the visual arts. Chicago & London: University of Chicago 
Press.  

13 
Thomas, K. (2008) Ambiguity as a hallmark of pedagogical exchanges between art teachers and students in 
the making of creative works. Australian Art Education, 31(2). 

  

http://www.vcaa.vic.edu.au/Pages/foundation10/viccurriculum/visarts/visarts.aspx
http://ausvels.vcaa.vic.edu.au/The-Arts/Curriculum
http://www.aev.vic.edu.au/images/stories/AEVConf_Dec15_workshop.pdf
http://www.pesa.org.au/html/documents/2005-papers/Paper-03__Neil_Brown.doc
http://www.pesa.org.au/site0/page/conference
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Learning Activities Overview:  

Week Learning Topic Learning Activities/Readings 

1 Beliefs and assumptions 
about visual arts 
education  
 
Visual Arts as essential 
learning. Introduction to 
Curriculum in Visual Arts 
Education 
 
Understanding 
curriculum as a social 
and political construct,  
 
Visual Arts curriculum in 
VIC and Australia 

Learning Focus: 

 Critical investigation of curriculum material to better understand 
the attributes of a curriculum in art practice and art criticism 

Key questions for investigation: 

 Who owns the curriculum? 

 Does curriculum enhance and impinge on artistic practice? 

 How do visual arts curricula position, knowledge, practices and 
skills? Are they equally valued? 

 Can visual art be taught? Which aspects are favored in the 
curriculum? 

 
Awareness of cross-curriculum content including: 

 ICT 

 Aboriginal and Indigenous histories and cultures 

 Key competencies 

 Gender 

 Literacy and numeracy 

 Policies 

 EAL/D learner 
 
Readings: 
VCAA curriculum – Visual Arts 
 
Australian Curriculum – Visual Arts 
 
Letts, W. (2015). The curriculum. In R. Churchill et al. Teaching: Making a 
difference 3rd edition. Sydney: Wiley & Sons.  
 

2 Curriculum in Visual Arts 
Theoretical 
underpinnings of Visual 
Arts Curriculum  

Learning Focus: 

 Using past experiences of a visual arts experience in an art 
classroom 

 Talent Vs Practice 

 Haptic Vs Visual 

 Discipline content in the visual arts 

 Creativity as a complex domain for learning 
Readings: 
Boughton, D. (1989). The changing face of Australian Art Education: New 
Horizons or Sub-Colonial Politics? Studies in Art Education, Vol 30, 4, 197-
211.  
 
Robinson, K. (2008). TED Talk: How schools skill creativity.  
 

3 
 

Teachers and Teaching 
Visual Arts 
Role of teaching, teacher 
identity, the knowledge 
and skills of teaching, 
nature of teaching 
practice in visual arts 
education  

Learning Focus: 

 Skill development: art making / art history 

 Integrating literacy and numeracy in the visual arts 

 Perspectives to frame understandings in the visual arts 

 Explicit engagement with artists practice – how are do artworks 
tell us about the world, past, present and future. 

Readings: 
Burton, J.M., & Hafeli, M.C. (2012). Conversations in art: The dialectics of 
teaching and learning. Reston, VA: National Art Education Association. 
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Eisner, E.W. (2013). The arts and the creation of mind (video) 
 
Eisner, E.W. (2002). The arts and the creation of mind. New Haven: Yale 
University Press.  
 

4 
 

Learning in Visual Arts 
The nature of learning in 
visual arts 

Learning Focus: 

 Conceptual and practical development  

 How do you develop understanding before judgement? 

 Reasoning and conceptions of learning in the visual arts 

 Experiential learning Vs Intention  

 How is practice developed and determined through learning? 
Readings: 
Kolb, D.A. (2015). Experiential Learning: Experience as the source of 
learning and development. 2nd Edition. New Jersey:  Pearson Education.  
 
Parsons, M. (1987). How we understand art: a cognitive developmental 
account of aesthetic experience. New York: Cambridge University Press.  
 

5 
 

Understanding 
Pedagogy 
The role of the teacher 
and student 
 

Learning Focus: 

 Relationship between pedagogy, teaching, learning and 
curriculum in the visual arts 

 Integrating literacy and numeracy in the visual arts 

 Developing conversations to build understandings 

 Differences between art history and art criticism – building 
capacities in both. 

Reading: 
Burton, J.M., & Hafeli, M.C. (2012). Conversations in art: The dialectics of 
teaching and learning. Reston, VA: National Art Education.  
 

6 
 

Developing pedagogical 
approaches 
Strategies inside and 
outside of the classroom 
 
 

Learning focus: 

 Art Museum visit – Virtual or Face-to-Face visit 

 Building capacity in understanding contemporary artworks 

 Shaping creativity through discovery in the visual arts 

 How can knowledge and understandings of art history enhance 
art practice? 

 Learning how to ‘look’ 
Readings: 
Page T. (2012). A shared place of discovery and creativity: Practices of 
contemporary art and design pedagogy. International Journal of Arts and 
Design Education, 31(1),67. 

7 
 

Strategic Planning for 
Visible Learning  
Sequencing learning for 
impact 
 

Learning focus: 

 Applying pedagogical approaches to strategic planning 

 Scope and sequence of concepts, activities and lessons, in units 
of work 

Readings: 

 Addison, N,. (2010). Critical Pedagogy. In Understanding art 
education: Engaging reflexivity and practice. New York: 
Routledge.  

 Hattie, J. (2009). Visible Learning: A synthesis of over 800 meta-
analyses relating to achievement. Routledge.  

 

8 
 

Differentiation in the 
Visual Arts 
Differentiation, general 
capabilities and cross 
curriculum priorities. 

Learning focus: 

 Addressing differences and understanding how to optimise 
differentiation strategies for learning 

 Using ICTs to build digital literacies for ethical use for learning  
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 Indigenous Knowledge in the visual arts 
Readings: 

 Dash, P. (2007). Towards a plural curriculum. In N. Addison & L. 
Burgess. Learning to teach art and design in the secondary 
school: A companion to school experience (Chapter 11: pp. 267-
295). London & New York: Routledge.  

 AITSL Illustration of Practice (1) 
 

9 
 

Teaching for diversity in 
Visual Arts developing 
resources for teaching 
with ICT 

Learning focus: 

 Using digital literacies in effective ways 

 Gender and culture in teaching diversity in the visual arts 

 Artist as social commentator – how to optimise student learning 
in better understanding diversity through the visual arts 

Readings: 

 AITSL Illustration of Practice (2) 
 

10 
 

Understanding 
assessment in the visual 
arts 
Principles and forms of 
assessment in Visual Arts 
 

Learning focus: 

 The role of feedback and reporting 

 Assessment as learning in the visual arts 

 Assessment in art making – how to differentiate practice to 
determine transformation? 

Readings: 

 Brown, N.C.M. (2005). The relation between evidence and action 
in the assessment of practice. Proceedings of the 2005 PESA 
conference.  

 Popovich, K. (2006). Designing and implementing “Exemplary 
content, curriculum and assessment in art education”. Art 
Education, 59(6).  

 

11 
 

Understanding 
assessment in the visual 
arts 
Assessment alignments  
 

Learning Focus: 

 Constructive alignment of assessment, processes and practice in 
assessment, feedback and reporting 

Reading: 

 Eisner, E. W. (1994). The functions and forms of evaluation. In, 
The educational imagination: On the design and evaluation of 
school programs. New York: Macmillan College Publishing 
Company.  

 

12 Understanding 
assessment in the visual 
arts 
Evaluation, Reflectivity 
and Future 
developments 
 

Learning focus: 

 The role of evaluation in teaching 

 Understanding practice as teaching and learning 

 Critical reflection and professional development 

 Learning from actions – making future plans for impact of 
learning.  

Readings: 

 Salander, B. & Hochtritt, L. (2012). Watching yourself on video: A 
teaching and learning experience. Snapshot 2 (pp.38-50). In, 
Burton, J.M., & Hafeli, M.C., Conversations in art: The dialectics 
of teaching and learning. Reston, VA: National Art Education 
Association. 

 Sellars, M. (2013). Reflective practice for teachers. Warriewood, 
NSW: Footprint Books.  
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Assessment 

Assessment Task No.  Description of task: 

1 Curriculum Analysis (20%) 

APST Description of how each Graduate Teacher Standards is Taught, Practiced and Assessed 

2.1 

 

Description of how each Graduate Teacher Standards is Taught, Practiced and Assessed 
 
Taught:  The online and workshop activities will cover the curriculum content; theories and research in 
the visual arts that impact on learning and pedagogy; effective teaching and learning approaches that 
take into consideration cross-curriculum imperatives; concepts and structures that generate curriculum 
documentation and directions.  
 
Practiced: Teaching activities through teaching episodes and micro teaching opportunities in tutorials 
include application of theoretical and research concepts to examine effective visual arts classroom 
practice. Pre-service teachers are required to summarise key ideas and to explicate the relationship 
between theoretically informed actions in designing curriculum in the visual arts.  
 
Assessed:  Pre-service teachers will be assessed on how curriculum documents are informed by 
research practices in the field of visual arts education. They will be assessed on their understanding of 
the concepts, content and curriculum imperatives that inform teaching strategies for learning as artists, 
art historians and art critics.  

 

Assessment Task No  Description of task:   

2 Sequencing and Planning for Learning (40%) 

APST Description of how each Graduate Teacher Standards is Taught, Practiced and Assessed 

2.2, 2.3, 
2.5, 2.6, 
3.1, 3.2, 
3.3, 3.4, 
4.1, 4.4. 

 

Taught: The online and workshop activities will provide opportunities for pre-service teachers to 
examine how sequencing learning can impact on the ways in which learning is optimised in the visual 
arts. The understanding of assessment for learning and the importance of planned assessment 
strategies impact on student learning is addressed through key readings and particular focus in weeks 
10-12. The cross-curriculum domains are introduced in week 1 and follow on for all modules as the 
foundation for planning and developing effective learning activities in the visual arts.  
 
Practiced: The material and engagements developed in this subject will be practiced during placements 
in schools. These resources and strategies will be tested during the 12 week structure of this subject 
through micro teaching opportunities.  
 
Assessed: Pre-service teachers will design opportunities for the use of curriculum, assessment and 
design of learning sequences for visual arts education. The ability to show how varying characteristics 
of student learning are mapped in learning sequences and the ways in which planning for learning 
impacts on student and teacher expectation is focused in this task.   

 

Assessment Task No  Description of task:   

3 Artifacts for Learning: A Collection of Resources (40%) 

APST Description of how each Graduate Teacher Standards is Taught, Practiced and Assessed 

2.2, 2.3, 
2.5, 2.6, 
3.1, 3.2, 
3.3, 3.4, 
4.1, 4.4. 

Taught: The online and workshop activities will provide opportunities for pre-service teachers to 
examine how the development of effective teaching resources can optimise learning in the visual arts. 
The understanding of how resources need to align with assessment for learning and the importance of 
planned assessment strategies in any resource development is addressed particularly in weeks 3-7. The 
cross-curriculum domains are introduced in week 1 and follow on for all modules as the foundation for 
planning and developing effective learning activities in the visual arts, which are used in positioning 
resources for learning.  
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Practiced: The material and engagements developed in this subject will be practiced during placements 
in schools. These resources and strategies will be tested during the 12 week structure of this subject 
through micro teaching opportunities.  
 
Assessed: Pre-service teachers will design opportunities for the use of curriculum, assessment and 
design of learning sequences for visual arts education. Pre-service teachers will be assessed on how the 
resources which are developed optimise, authentic assessment; support student participation; 
maintain student safety; maximise a range of teaching strategies; and report on student achievement. 
This will be positioned within the subject modules and during professional experience.  

 

 


