
COLLEGE OF ARTS, SOCIAL SCIENCES AND COMMERCE 
 School of Education 

 

 

    

Subject Title: Humanities Secondary Curriculum 1 

Subject Code: EDU4HU1 Credit Points: 15 

Teaching Period:  Mode: Blended 

Prerequisite: NA Level: 4 

Subject Description: 

This subject is designed to establish a knowledge4 and skill-base for pre-service teachers (PSTs) in the areas of 

curriculum, pedagogy, planning, assessment and reporting in secondary-level Humanities (Levels/Years 7-10). 

The subject will facilitate and support pre-service teachers’ developing understandings of contemporary theory, 

concepts and skills in The Humanities. PSTs will be supported to consider, demonstrate and reflect upon a 

theoretically-, pedagogically- and research-informed professional understanding of Secondary Humanities concepts, 

issues and developments, assessment requirements and practice, safety responsibilities, application of learning 

technologies, and resources. 

Theoretical concepts, pedagogical principles and state and national curriculum frameworks within Humanities will be 
examined and applied across the learning activities. These skills and understandings will be assessed through PSTs’ 
evaluation, design and implementation of learning sequences and resources that are responsive to the needs of 
diverse learners and incorporate literacies, numeracies and digital technologies. 

Intended Learning Outcomes (ILOs) & Australian Professional Standards for Teachers (APST) 

Upon successful completion of this subject, you will be able to: APST 

1 Demonstrate knowledge and understanding of the concepts, substance and 
structure of the key content, pedagogical approaches and teaching, learning and 
assessment strategies in secondary Humanities; 
Articulate a professional and pedagogical position in this field. 

2.1 

2 Locate, evaluate and design effective, engaging and inclusive teaching, learning and 
assessment resources (including digital technologies, used safely, responsibly and 
ethically) for secondary Humanities, appropriate to state and national curricula; 
Justify ideas and approaches against curriculum, pedagogy and theoretically- and 
research-based knowledge. 

2.1, 2.6, 3.4, 4.1, 4.4, 4.5 

3 Plan, design, evaluate and justify a cohesive, pedagogically-appropriate teaching, 
learning and assessment sequence within secondary Humanities curriculum 
requirements; 
Incorporate a variety of teaching, learning and assessment strategies, catering for 
differences in student learning styles and abilities, integrating general capabilities, 
cross-curriculum priorities, literacies and numeracies, and digital technologies in The 
Humanities – safely, responsibly and ethically. 

1.5, 2.1, 2.2, 2.3, 2.5, 2.6, 
3.1, 3.2, 3.3, 3.4, 3.6, 4.1, 

4.4, 4.5, 5.1, 5.4 

4 Examine the relationships between assessment, feedback and reporting, learning 
task design, student engagement and understanding in The Humanities; 
Apply a critical, theoretical and practical appreciation of these relationships to the 
development and modification of curriculum documents. 

2.3, 3.6, 5.1, 5.2, 5.4 
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Assessment:  

Assessment Summary 
Word Count 

Equivalence 
% APST 

1 Evaluation of Teaching Resources 1600 40 2.1, 2.6, 3.4, 4.1, 4.4, 
4.5 

2 Learning Sequence: Design and Justification 2400 60 1.5, 2.1, 2.2, 2.3, 2.5, 
2.6, 3.1, 3.2, 3.3, 3.4, 
3.6, 4.1, 4.4, 4.5, 5.1, 

5.2, 5.4 

Assessment Details (including Assessment Criteria) 

1 Evaluation of Teaching Resources 

Pre-service teachers (PSTs) will collate and review an intensive resource collection to suit a range of learning 
topics and levels across the 4 learning areas in the secondary (7-10) The Humanities curriculum (Civics and 
Citizenship, Economics and Business, Geography, History). 

PSTs will source approximately 30 resources from a variety of quality locations including (but not exclusive to) 
those developed by Government and Professional Associations and, from this collection, will select six for 
particular focus.  

PSTs will evaluate each of these six in detail, by responding to the following: 

 A review of the pedagogical and discipline-area reasoning for using these resources, with specific 
reference to the appropriate and articulated learning area and level; 

 The classroom applications of these resources, with explanation (how they would use the resources, 
and why); 

 The concepts, knowledge and skills intended to be learnt, developed or demonstrated, and in what 
ways, through the use of these particular resources. 

The articulated suitability of these six resources – their contribution to student learning – will clearly 
demonstrate PST awareness of, and adaptation for, variations such as student learning styles, differentiation, 
technology applications, engagement, hands-on learning activities, innovation and creativity.  

In addition, for each of the resources that were discounted, the PST is to identify the aspects of each resource 
that explain why it was NOT selected in the list of six for focus. 

 

Assessment Criteria 

Resources: 

 Teaching resources are a range of genres, types, technologies, formats, applications, learning levels 
and topics (APST 2.1, 2.6, 3.4); 

 Curriculum connection given for all resources to be: clear; appropriate for selected resources; cross-
disciplinary; demonstrative of breadth of discipline and curriculum knowledge; creative (APST 2.1). 

Review: 

 Articulation of a pedagogical position regarding the use of the resources (APST 2.1, 3.4, 4.1, 4.4); 

 Examination of the discipline area value and relevance of resources for classroom use, supported 
with reasoning and evaluation criteria (APST 2.1, 3.4, 4.1, 4.4, 4.5). 

Application: 

 Teaching application for resources to be: clear; appropriate for selected resources and curriculum 
connection; realistic; indicative of discipline and pedagogical understanding; indicative of inclusive 
teaching focus; creative (APST 3.4, 4.1, 4.4, 4.5); 

 Illustration of strategies and critical consideration of student inclusion, differentiation, and other 
variations of classroom use (APST 2.6, 4.1, 4.4, 4.5). 
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Learning: 

 Identification of the intended learning through these resources, with strategies for inclusive and 
engaging teaching (APST 3.3, 3.4, 4.1); 

 Pedagogical, professional and research-based justification for intended teaching and learning through 
these resources (APST 3.4, 4.1, 4.4). 

Presentation and Conventions: 

 Adherence to assignment requirements regarding number, type and range of resources, relevant 
curriculum focus, and so on; 

 Communication and presentation style to utilise: appropriate language throughout; professional and 
effective layout, structure and overall presentation; effective and polished presentation for content 
and purpose. 

2 Learning Sequence: Design and Justification 

PSTs will design and justify a cohesive, curriculum-appropriate, pedagogically- and research-justified teaching, 
learning and assessment sequence for a selected secondary Humanities learning area and level. 

The sequence must include a Rationale, list of aims and be clearly responsive to the requirements of the 
selected curriculum learning area and level. The sequence must provide outlines for a minimum of ten (10) 
lessons, a range of assessment pieces (minimum of three), engaging and inclusive resources. All must be 
explicitly justified through curriculum, pedagogy and research. 

The sequence is to be framed by an argued position for the choice of pedagogical, teaching, learning and 
assessment decisions made, resources intended, and digital technologies included, specific to the curriculum 
requirements and discipline traditions. 

PSTs must include evidence of research, utilise research throughout the work, provide samples of assessments 
and resources, and include a references list of all sources of information cited in the body of the work. 

Assessment Criteria 

Curriculum adherence (APST 2.1, 2.2, 2.3, 2.5, 5.1) 

 Explicit and appropriate referencing against appropriate curriculum framework; 

 Alignment with prescribed content, according to the selected curriculum framework; 

 High-level understanding of curriculum statements, frameworks and assessment structures and 
strategies, consistent with stated pedagogy. 

Discipline knowledge (APST 2.1, 2.2, 2.3, 2.5) 

 Illustrated ability to read and understand the curriculum document/s, and determine an appropriate 
sequence and mode of delivery; 

 Critical understanding of the content, processes and skills of the chosen discipline area(s). 

 

Pedagogy and praxis (2.1, 3.3, 3.6, 4.1) 

 Clearly expressed, explained and justified pedagogical framework for sequence; 

 Consistency throughout sequence and all components with stated pedagogy. 

Justification, explication and consistency (APST 2.1, 2.2, 2.5, 3.2, 3.6, 4.1, 5.1, 5.2, 5.4) 

 Clear, curriculum-, pedagogically- and research-justified rationale, which articulates all relevant 
sequence details, enabling a quick overview, and not only notes but also makes a strong case for the 
covered curriculum, pedagogy and assessment; 

 Pedagogical stance to be evident through the integration of appropriate connections, progression, 
learning strategies and teaching techniques. 

Effective planning; differentiation (APST 1.5, 2.2, 2.3, 2.5, 2.6, 3.1, 3.2, 3.3, 3.4, 3.6, 4.1, 4.4, 4.5, 5.2) 

 Evident consideration of suitable ways to enhance student learning through the provision of content-
appropriate pedagogy, strategies, activities, resources, assessments and other learning opportunities; 
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 Details of how key capabilities and cross-curriculum themes (e.g., literacies, numeracies and digital 
technologies) are incorporated into the sequence; 

 Incorporation and sophisticated reasoning of a range of activities, resources, and materials to support 
learning, such as: literacies and numeracies; the use of digital and other learning technologies; and 
assessments; 

 Demonstrated consideration of how to differentiate the program to respond to the diverse needs of 
learners. 

Assessment and reporting (APST 1.5, 2.3, 3.1, 5.1, 5.2, 5.4) 

 Range of assessment pieces showing creative understanding of ordering, types and purposes of 
assessment, with diagnostic, formative and summative assessment, formal and informal monitoring, 
evaluation and communication of learning, reflecting and developing on students’ existing 
knowledge. 

Presentation 

 Polished, professional presentation of sequence, through written communication, referencing, 
organisation and presentation itself. 
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Learning Resources 

Required Texts 

1 Gilbert, R., & Hoepper, B. (Eds.). (2014). Teaching Humanities and Social Sciences, History, Geography, 
Economics and Citizenship in the Australian Curriculum (5th ed.). South Melbourne: Cengage. 

2 Marsh, C., & Hart, C. (Eds.). (2011). Teaching the Social Sciences and Humanities in the Australian Curriculum 
(6th ed.). Frenchs Forest, NSW: Pearson Education. 

3 Secondary Humanities curriculum subject documents and materials 

Recommended Reading  

1 Murdoch, K. (1998/2013). Classroom connections: Strategies for integrated learning (repr. ed.). South Yarra: 
Eleanor Curtain Publishing. 

2 Taylor, T., Fahey, C., Kriewaldt, J., & Boon, D. (2012). Place and time: Explorations in teaching Geography and 
History. Frenchs Forest, NSW: Pearson. 

3 Subject support texts, as recommended in the subject curriculum website pages 
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Learning Activities Overview:  

Week Learning Topic Learning Activities/Readings 

1 Introduction to The 
Humanities: State 
(Victorian) and national 
Curriculum overviews 

Introduction to the discipline area of The Humanities at Secondary level. 
Workshop comparisons of curriculum frameworks: The Humanities terms, 
concepts, skills, knowledge, assessments and strategies. 
(APST 2.1) 
 
Marsh & Hart, 2011, ch. 1 + 7 
Gilbert & Hoepper, 2014, ch. 1 + 2 

2 The Humanities: 
Theoretical 
underpinnings; common 
pedagogies; historical 
and political context 

Reading and discussing the context of The Humanities teaching and 
learning: understanding the background and designs of the subject area, 
understanding Humanities pedagogies. 
(APST 2.1, 3.6, 4.1) 
 
Marsh & Hart, 2011, ch. 5 + 6 
Gilbert & Hoepper, 2014, ch. 3 + 6 

3 Key design, planning, 
teaching and learning 
principles in The 
Humanities (Backward 
Design, Inquiry, 5Es, 
Experiential/Active); the 
importance of teacher 
reflection 

Designing teaching-learning-assessment in The Humanities: Key 
questions, sequenced learning activities, planning principles. 

Engaging and effective teaching strategies to promote student-centred 
learning. 
What is meant by ‘reflective teaching’, how we can harness it, and for 
what ends. 
(APST 1.5, 2.1, 2.2, 2.3, 2.5, 3.1, 3.2, 3.3, 3.4, 3.6, 4.1, 5.2) 
 
Marsh & Hart, 2011, ch. 2 + 4 
Gilbert & Hoepper, 2014, ch. 4 + 19 

4 Sourcing, developing and 
evaluating resources for 
teaching and learning in 
The Humanities 

Getting critical about what counts as a quality resource in the Humanities: 
analysing, adapting and creating quality resources. 
Brainstorming and reflecting on safe, responsible, ethical, appropriate 
and challenging teaching-learning-assessment opportunities for selected 
resources, and vice versa. 
Understanding the role of literacies, numeracies and ICTs – and their 
teaching and learning strategies – within the development and use of 
resources. 
(APST 1.5, 2.1, 2.2, 2.3, 2.5, 2.6, 3.4, 4.4, 4.5) 
 
Marsh & Hart, 2011, ch. 3 
Gilbert & Hoepper, 2014, ch. 15 

5 The Humanities: Civics 
and Citizenship 

Preparatory reading: Civics and Citizenship, across curricula. 
What is Civics and Citizenship; what does Secondary Civics and Citizenship 
require of teachers and students; pedagogies, strategies, resources and 
approaches within teaching-learning-assessment in Civics and Citizenship; 
debates, challenges and opportunities for teachers and students of 
Secondary Civics and Citizenship. 
Reading and consideration of the Victorian Curriculum ‘Capabilities’ and 
the Australian Curriculum ‘General Capabilities’ and ‘Cross-Curriculum 
Priorities’, especially those that overlap across curricula. Identification of 
elements appropriate at stages in teaching-learning-assessment of 
Secondary Civics and Citizenship, in what ways, and for what purposes. 
Support services, organisations and resources for teaching Secondary 
Civics and Citizenship. 
(APST 2.1, 2.2, 2.3, 2.5, 2.6, 3.6, 4.1, 4.4, 4.5, 5.1, 5.4) 
 
Marsh & Hart, 2011, ch. 13 + 14 
Gilbert & Hoepper, 2014, ch. 2 + 14 
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6 The Humanities: 
Geography 

Preparatory reading: Geography, across curricula. 
What is Geography; practising the key skills and ‘diagnostic assessment’ 
of required knowledge and understanding for Secondary Geography (e.g., 
mapping skills, data interpretation, using geospatial resources); 
pedagogies, strategies, resources and approaches within teaching-
learning-assessment in Geography; the role of field work, active learning 
and Inquiry in Geography; debates, challenges and opportunities for 
teachers and students of Secondary Civics and Citizenship. 
Reading and consideration of the Victorian Curriculum ‘Capabilities’ and 
the Australian Curriculum ‘General Capabilities’ and ‘Cross-Curriculum 
Priorities’, especially those that overlap across curricula. Identification of 
elements appropriate at stages in teaching-learning-assessment of 
Secondary Geography, in what ways, and for what purposes. 
Support services, organisations and resources for teaching Secondary 
Geography. 
(APST 2.1, 2.2, 2.3, 2.5, 2.6, 3.6, 4.1, 4.4, 4.5, 5.1, 5.4) 
 
Marsh & Hart, 2011, ch. 10 
Gilbert & Hoepper, 2014, ch. 11, 12 + 18 

7 The Humanities: 
Economics + Business 

Preparatory reading: Economics and Business, across curricula. 
What is Economics and Business, in all its forms; practising the key skills 
and ‘diagnostic assessment’ of required knowledge and understanding for 
Secondary Economics and Business (e.g., terminologies, analysis, making 
evidence-based interpretations); pedagogies, strategies, resources and 
approaches within teaching-learning-assessment in Economics and 
Business; the importance of a ‘real world’ relevance within Secondary 
Economics and Business, and ways of ensuring this. 
Reading and consideration of the Victorian Curriculum ‘Capabilities’ and 
the Australian Curriculum ‘General Capabilities’ and ‘Cross-Curriculum 
Priorities’, especially those that overlap across curricula. Identification of 
elements appropriate at stages in teaching-learning-assessment of 
Secondary Economics and Business, in what ways, and for what purposes. 
Support services, organisations and resources for teaching Secondary 
Economics and Business. 
(APST 2.1, 2.2, 2.3, 2.5, 2.6, 3.6, 4.1, 4.4, 4.5, 5.1, 5.4) 
 
Marsh & Hart, 2011, ch. 11 + 14 
Gilbert & Hoepper, 2014, ch. 13 + 17 

8 The Humanities: History Preparatory reading: History, across curricula. 
What is History; practising the key skills and ‘diagnostic assessment’ of 
required knowledge and understanding for Secondary History (e.g., 
understanding and using common terms and concepts, source analysis, 
historical knowledge across year levels); pedagogies, strategies, resources 
and approaches within teaching-learning-assessment in History; critical 
literacies, ethical and creative thinking, global futures and inquiry in 
Secondary History. 
Reading and consideration of the Victorian Curriculum ‘Capabilities’ and 
the Australian Curriculum ‘General Capabilities’ and ‘Cross-Curriculum 
Priorities’, especially those that overlap across curricula. Identification of 
elements appropriate at stages in teaching-learning-assessment of 
Secondary History, in what ways, and for what purposes. 
Support services, organisations and resources for teaching Secondary 
History. 
(APST 2.1, 2.2, 2.3, 2.5, 2.6, 3.6, 4.1, 4.4, 4.5, 5.1, 5.4) 
 
Marsh & Hart, 2011, ch. 9 + 12 
Gilbert & Hoepper, 2014, ch. 9, 10 + 16 
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9 Capabilities, Cross-
Curriculum Priorities, 
literacies, numeracies, 
digital technologies and 
cross-disciplinary 
teaching and learning in 
The Humanities 

Preparatory reading: across curricula 
Examining what is required, assumed and scaffolded across the 
Secondary Humanities curricula within these areas: what do teachers and 
students need to do and know, in what ways, when and why (e.g., safely, 
responsibly and ethically; supportive of student participation and 
engagement). 
Particular focus on those areas not yet explored: literacies, numeracies, 
digital technologies and critical and creative thinking. 
Strategies and approaches for incorporating these areas within Secondary 
Humanities, and the pedagogical frameworks that support such teaching-
learning-assessment. 
Evaluation of sample teaching-learning-assessment plans, to identify 
differences of approach, purpose and potential outcome. 
(APST 2.1, 2.2, 2.3, 2.5, 2.6, 3.2, 3.3, 3.4, 3.6, 4.1, 4.4, 4.5) 
 
Marsh & Hart, 2011, ch. 3, 12 + 14 
Gilbert & Hoepper, 2014, ch. 7, 8, 16, 17 + 18 

10 Assessment, evaluation, 
reporting, monitoring, 
feedback and critical 
reflection in The 
Humanities 

Understanding the differences between assessment, evaluation, 
reporting, monitoring and feedback. 
Questioning what is ‘data’ and what can be done with it. 
Activities and examples: 

 Commonly used assessment techniques: Creating assessment 
rubrics, matrices, etc.; 

 Testing students’ knowledge: Assignment work, formal testing, 
quizzes, media files; 

 Grading of students’ work: Examples of student work to be 
examined and graded. 

Using student assessment data for modifying and improving teaching and 
learning plans and practice. 
Identifying opportunities for critical reflection, and its value, within 
Secondary Humanities teaching-learning-assessment. 
(APST 1.5, 2.3, 3.1, 3.2, 3.6, 5.1, 5.2, 5.4) 
 
Marsh & Hart, 2011, ch. 4 + 8 
Gilbert & Hoepper, 2014, ch. 5 

11 Inclusion, engagement, 
diversity, differentiation 
in The Humanities 

Reflection on what these terms, concepts and considerations mean in the 
Secondary Humanities learning environment. 
Strategies and examples of planning for these considerations. 
Evaluation of sample teaching-learning-assessment plans, topics, 
pedagogies and resources. 
Embedding inclusion, engagement, diversity and differentiation 
considerations in Secondary Humanities. 
(APST 1.5, 3.1, 3.2, 3.3, 3.6, 4.1, 4.4, 5.2, 5.4) 
 
Marsh & Hart, 2011, ch. 4 

12 The reflective 
Humanities teacher: 
Using curriculum, 
pedagogy, feedback and 
research in the Planning-
Teaching-Learning-
Assessment-Reflection 
cycle 

What is ‘reflection’, and why do it? 
What the Secondary Humanities teacher might reflect on, and what 
action to take. 
What is realistic, and what will be valuable reflection. 
(APST 2.1, 3.6, 5.2, 4.1) 
 
Marsh & Hart, 2011, ch. 2 + 5 
Gilbert & Hoepper, 2014, ch. 3 + 4 
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Assessment 

Assessment Task No.  Description of task: 

1 Evaluation of Teaching Resources 

APST Description of how each Graduate Teacher Standards is Taught, Practiced and Assessed 

2.1 
2.6 
3.4 
4.1 
4.4 
4.5 
 

The APSTs are taught through readings (preparation for teaching and learning activities, and 
undertaken as part of teaching and learning activities) and teaching and learning content (for instance, 
lectures and materials). The APSTs taught through the weekly topics are noted in the ‘Learning 
Activities Overview’ table: all listed are taught explicitly and PST understanding will be supported and 
scaffolded through the teaching and learning activities. 
 
The APSTs are practiced through the learning activities. Learning activities are both individual and 
group, and undertaken through the teaching and learning sessions. PSTs will trial and reflect on their 
application and practice of these APST elements as part of their engagement with the learning topics, 
content, materials and activities. The APSTs practiced through learning activities are noted in the 
‘Learning Activities Overview’ table: all listed, in addition to being explicitly taught, will be trialled and 
practiced by PSTs, with modelling and reflection opportunities. 
 
The APSTs are assessed through the assessment tasks, with the demonstration of PSTs’ understanding 
and knowledge. Assessment criteria are to be provided to PSTs alongside descriptive rubrics, illustrating 
through quantitative and qualitative descriptors measures and standards of success. Feedback 
provided to PSTs through descriptive assessment rubrics allows PSTs to consolidate their learning 
regarding the APSTs. The APSTs assessed are noted in the ‘Assessment Details’ criteria lists. 
 

Assessment Task No  Description of task:   

2 Learning Sequence: Design and Justification 

APST Description of how each Graduate Teacher Standards is Taught, Practiced and Assessed 

1.5 
2.1 
2.2 
2.3 
2.5 
2.6 
3.1 
3.2 
3.3 
3.4 
3.6 
4.1 
4.4 
4.5 
5.1 
5.2 
5.4 
 

The APSTs are taught through readings (preparation for teaching and learning activities, and 
undertaken as part of teaching and learning activities) and teaching and learning content (for instance, 
lectures and materials). The APSTs taught through the weekly topics are noted in the ‘Learning 
Activities Overview’ table: all listed are taught explicitly and PST understanding will be supported and 
scaffolded through the teaching and learning activities. 
 
The APSTs are practiced through the learning activities. Learning activities are both individual and 
group, and undertaken through the teaching and learning sessions. PSTs will trial and reflect on their 
application and practice of these APST elements as part of their engagement with the learning topics, 
content, materials and activities. The APSTs practiced through learning activities are noted in the 
‘Learning Activities Overview’ table: all listed, in addition to being explicitly taught, will be trialled and 
practiced by PSTs, with modelling and reflection opportunities. 
 
The APSTs are assessed through the assessment tasks, with the demonstration of PSTs’ understanding 
and knowledge. Assessment criteria are to be provided to PSTs alongside descriptive rubrics, illustrating 
through quantitative and qualitative descriptors measures and standards of success. Feedback 
provided to PSTs through descriptive assessment rubrics allows PSTs to consolidate their learning 
regarding the APSTs. The APSTs assessed are noted in the ‘Assessment Details’ criteria lists. 
 

 


