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About the Project
The Curriculum Pilot Project in the School of Social Sciences aimed to develop and pilot an implementation of a multi-campus, core subject for the Sociology Program, ‘Sociology 2/3 MSR: Introduction to Social Research Methods’, using a blended learning approach.

From 2010, the School of Social Sciences, like other Schools and Programs at La Trobe University, is moving to a curriculum design model involving core subjects that will be taught across all campuses. In Sociology, the long-standing subject ‘Sociology 2/3 MSR: Introduction to Social Research Methods’ was identified as an appropriate second- and third-year core subject, introducing students to the main research methods used in the social sciences. 
A redesigned research methods subject was conceived as having the potential to attract students from disciplines outside Sociology, for whom social research methods are relevant (such as Health Sciences).

This pilot project was also intended to contribute towards the development of a flexible model for institutional curriculum design, by producing a subject design template or model that is capable of being adapted and implemented within other Programs and beyond the Faculty.

Project Team Members
	Individual
	Role
	Campus

	Professor Evan Willis
	Subject Coordinator / Academic Lead
	Bundoora

	Dr Chris Peterson
	Lecturer (0.4), and Evaluation Advisor / Curriculum Developer (0.2), February – July 2009)
	Bundoora

	Dr Haydn Aarons
	Lecturer
	Mildura

	Dr Mary Jo Fortuna
	Lecturer
	Bendigo and Shepparton

	Dr Xianbi Huang
	Lecturer (from July 2009)
	Bundoora

	Ms Pamela Wallace
	Lecturer
	Albury-Wodonga

	Dr Catherine Howell
	Educational Designer, H&SS
	Bundoora

	Mr Jason Brown
	Project Manager, CTLC
	Bundoora


Project team structure

[image: image1]
Project Aims and Objectives

The chief objectives of the SOC 2/3 MSR Curriculum Pilot were as follows:

1. To develop and pilot a high-quality core subject offering in Social Research Methods, to be offered at both second and third year level, and to be taught across all campuses.

2. To develop good practice approaches to team teaching in a multi-campus teaching context.

3. To develop a reusable subject design template.

4. To identify a suite of reusable, web-based learning objects for delivery via the LMS or another identified suitable online learning platform.

5. To develop and implement an evaluation model which is sustainable and is capable of replication across other Curriculum Renewal pilot projects.

6. To build staff capacity and engagement in relation to the broader Curriculum Renewal aims and objectives.
Underlying goals

Underlying goals for the redevelopment of the subject included: ‘better’ / more consistent teaching of regional students; contributing towards the creation of more shared teaching units across faculties; and fostering the establishment of a network (or ‘community of practice’) for research methods teaching staff. This latter ‘orientation and integration’ outcome, that is, fostering a staff teaching network, was considered to be especially important, as two regional staff participating in the pilot were new to teaching in the area and a new Bundoora appointment was due to commence in mid-year.
Constraints

The project faced a number of initial organisational constraints. In 2009, it was due to be taught in first semester at Bundoora, Albury-Wodonga and Bendigo campuses, but in second semester at the Mildura campus. This was unavoidable for 2009, but it is hoped that in future years all campuses will teach the subject in the same semester.
Several changes were made to the subject design in 2009, based on student evaluation and feedback received in its previous iteration, 2008. These included:

1. Leaving more time for the production of students’ major assessment item, the essay;

2. Trialling ‘block mode’ teaching;

3. Seeking to teach the subject on a more inclusive ‘whole of faculty’ basis.

The ‘staggering’ of teaching across regional campuses / semesters, and the relatively late introduction of initiatives such as the block teaching day (which only became possible when the subject became funded under the University’s Curriculum Pilot Projects initiative) meant that it was not possible to arrange a ‘full block mode’ teaching period for the subject, such as a teaching weekend (to be held at, for example, Beechworth). As a compromise, a one-day block teaching event was organised at the Bundoora campus, with transport from Albury-Wodonga and Bendigo provided. Originally, the intention was to hold the block teaching day at the Melbourne City campus, but this proved not to be possible. As the block teaching day was not planned in time for it to be included as a teaching activity in the University Handbook, student attendance had to be optional rather than compulsory.
It was anticipated that this limited use of block mode teaching would give the teaching team the opportunity to work on the “consistent student experience” goal as well as giving students and teaching staff a chance to benefit from the different expertise of different staff members.
A challenge for the subject was to reduce the reliance on lectures as a teaching mode, without reducing the quality of the student learning experience. In redeveloping the subject, the intention was to develop a suite of online materials for inclusion on the subject’s LMS site in order to achieve this.
Narrative Account

The place of the subject within the Program
In terms of the design of the overall curriculum for the Sociology Program, Sociology 2/3 MSR occupies an important position. The subject offers students in Sociology the opportunity to build on their introductory-level knowledge. The course also offers an introduction to social research methods for students from other programs within the Faculty of Humanities and Social Sciences, or from other disciplines where social research methods and skills are useful and applicable, such as Health Sciences. Stated course prerequisites are: 30 credit points of first year sociology (including SOC1SAC: Introduction to Sociology) or anthropology, or AST1IJI and AST1ICI, or unit co-ordinator's approval (Ref.: SOC 2/3 MSR Unit Guide entry).
Sociology 2/3 MSR furthermore serves as a ‘gateway’ to specialist study in social research methods, acting as a prerequisite for a range of advanced research methods subjects within Sociology. The key educational design challenge for Sociology 2 /3 MSR, as a revised core subject offering in a multi-campus university (with policies of “different instances of the same subject”) was thus to work with existing human and technological resources to produce a high quality experience, together with high quality learning outcomes, for students across all campuses.
The key objective for this Curriculum Renewal pilot project was therefore to develop a high-quality core subject offering, to be offered at both second and third year level, and to be taught across all campuses. 
It was decided that the primary mechanism through which this key objective would be achieved was by implementing selected team teaching and blended learning approaches. The expectation was that the pilot project offered an opportunity to evaluate these chosen approaches and to highlight “lessons learned” that could feed into subsequent curriculum renewal initiatives, within and beyond Sociology.
The opportunity to deliver a cross-campus multi-campus subject through team teaching offered a significant opportunity to test the potential benefits for teaching staff of this approach. In particular, a goal was to use team teaching approaches to reduce duplication of effort, helping to achieve economies of scale.
Team teaching also offers staff opportunities for professional development: including opportunities to work in new ways, such as by the incorporation of new technologies into teaching practice; and opportunities for formal or informal peer mentoring of teaching. As mentioned previously, not all staff teaching into the subject in 2009 were experienced in teaching this particular topic, and it was expected that the pilot would create opportunities for shared reflections and peer support.
Teaching and learning objectives of the subject
The acquisition of disciplinary ways of thinking, particularly conceptual and critical thinking, is consistently emphasised in SOC 2/3 MSR. The ‘Subject Organisation and Reading Guide’ explains the overall teaching and learning objectives of the subject to students as follows:

‘Conducting social research requires conceptual thinking in order to obtain information and then analysing this information using methodological strategies. In this unit we consider the main research techniques and methodological designs used in sociology by which knowledge of the social world is generated.’

It should be noted that few students who enrolled in the subject had previously completed a research methods type of subject (either quantitative methods or qualitative methods, which both provide learning experiences in using sociological concepts, language and theories to undertake work in the field and/or analyse secondary data sources). Therefore, it was important to take a ‘ground up’ approach to the teaching of social research methods.

The ‘Subject Aims’ are listed as:

1. To introduce the various methods of conducting social research;
2. To give an awareness of the main methodological issues with each;
3. To give students the means of evaluating research of others.
Development of Graduate Capabilities

SOC 2/3 MSR aims to provide students with an opportunity to begin / continue to develop the specified University / Faculty Graduate Capabilities, namely:

	Aligned University and Faculty Graduate Capabilities

	University Graduate Capability
	H&SS Faculty Descriptor(s)

	1. Writing
	Effective communication in writing, speech, and/or other media across a range of genres.

	2. Speaking
	Effective communication in writing, speech, and/or other media across a range of genres.

	3. Inquiry / research
	1. The ability to work independently.
2. Planning and time management skills.
3. The ability to use a range of techniques to tap creative ideas

4. The ability to locate information relevant to the question at hand.

	4. Critical thinking
	The ability to perform critical analysis and synthesis, and develop and evaluate arguments.

	5. Creative problem-solving
	Problem solving skills

	6. Team work.
	The ability to work as a team member.

	H&SS Faculty-specific graduate capabilities:

	Social, ethical and cultural understanding of self and others.

	An interest in life-long learning and in understanding the global context of

learning and knowledge.


In addition to these more ‘generic’ attributes, the subject aims to contribute towards the development of the following disciplinary graduate attributes:

	Disciplinary Graduate Capability
	Developed through…

	Analyse the nature of social relationships between individuals, groups and institutions.
	Workshop participation; observational research exercise; essay preparation and writing.

	Outline a range of key concepts and theories within sociology and evaluate their application, including an awareness of their origins and development.
	Lectures; set text; self-paced learning resources.

	Examine social and cultural change and stability, with some reference to world history and global processes.
	Case study materials (including analysis of newspaper stories); workshop activities; essay preparation and writing.

	Evaluate the relationship between sociological arguments and evidence in specific contexts.
	Modelled in lectures; practised in the analysis and discussion of authentic / primary source materials and in assessment tasks.

	Identify and comment on the value of sociological work with regard to social, public and civic policy issues.
	Modelled in lectures; practised in workshops.

	Demonstrate understanding of a range of research strategies and methods, including their applicability and the ethical implications of their use.
	Discussion and practise of a variety of social research methods approaches and techniques, in face-to-face teaching environments, self-paced learning activities, and assessment tasks. Specific attention to learning about ethical implications of social research includes the Ethics Learning Module; ethical issues approached in lectures and workshops; and the modelling of ethics approval procedures through submission of the observational research exercise proposal.


How we worked together

The project team worked together in a variety of ways. In the early stages of developing the project funding application, Evan Willis coordinated a series of initial planning meetings at Bundoora. As the project got underway, Willis (as Academic Lead and Subject Coordinator) arranged regular meetings of all subject teaching staff at the Bundoora campus, each with a scheduled agenda. Teaching staff based at the regional campuses travelled to Bundoora, wherever possible, to participate in these teaching team meetings. As the designated Evaluator, Catherine Howell was also invited to attend teaching team meetings, to discuss evaluation issues, ask questions, and record staff questions and issues. 

Chris Peterson (who was already employed as a 0.4 lecturer for the subject), was charged with developing the suite of web-based materials and learning/assessment activities for the subject LMS site. Peterson was employed to do this on the basis of one additional day (0.2.) per week.

Evaluation of the project was overseen by Catherine Howell, with significant advice and input from Chris Peterson and Evan Willis. 

Howell and Peterson met regularly to discuss evaluation issues and the design and development of the web-based materials. Additional communication between project team members took place through email, video-conferencing, and telephone contact.

Day-to-day administration of the project, including project reporting and budget reconciliation, was performed by Catherine Howell and Jason Brown. 

Structure of the subject
For an overview of the structure of the subject, please refer to the Subject Design Template, attached as an appendix to this report.

The SOC 2/3 LMS site

A major goal for the subject redesign was to develop and pilot a suite of self-paced learning resources and activities. It was anticipated that this would prove an efficient way of delivering peer-reviewed, quality-controlled learning materials to students on all campuses, while reducing the reliance on lectures as a teaching mode, and creating additional opportunities for students to revise and perform self-tests.

Chris Peterson took charge of the development of these materials, in consultation with the teaching team and educational designer.

The decision was taken to develop additional materials for inclusion on the subject’s existing LMS site. This allowed us to take advantage of the administrative capabilities of the institutional LMS and simplified some of the technical set up (e.g. removing the need for staff to set up additional / extra-institutional user accounts).

Prior to formal commencement of the pilot, some initial resource development for the subject had already started, funded by Faculty sources. A series of short videos with existing postgraduates was filmed, with each video edited to approximately 10-12 minutes in length. Videos focused on discussion of the research methodology used by postgraduates in their dissertations; students’ reasons for the choice of specific methods; ethical issues; and any problems encountered. The goal was to have about six of these ready to use on the LMS for first semester.
In all, ten Learning Modules were developed on the subject LMS site. This enables students to undertake a set of structured, self-paced, online learning activities each week of the course. The Learning Modules complement and extend the subject content, as taught in the lectures and in the prescribed text.

In addition, a set of digital video ‘mini-lectures’ by teaching staff, designated ‘Lecture Overviews’, were produced and delivered via Camtasia/Lectopia. The Lecture Overviews, featuring a mix of ‘talking heads’ and text-based slides, were originally intended to permit students to revise lecture content and potentially also to ‘free up’ lecture time for more interactive teaching.

The three figures below (produced in January 2009) illustrate three key aspects of the subject LMS site.
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Fig. 1: The SOC 2/3 MSR ‘home page’ on the La Trobe University LMS, showing the use of icons as visual cues. Note that this represents the instructor’s view. This view also does not represent all of the content on the course home page; additional resources may be accessed by scrolling down the subject home page.
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Fig. 2: View of the SOC 2/3 MSR Learning Modules on the subject LMS site.
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Fig. 3: Example of a self-test quiz (the topic is ‘Ethics’) on the SOC 2/3 MSR subject site on LMS. 
Evaluation

Evaluation Focus

In the project’s initial application for funding as a Curriculum Pilot Project, the following were identified as likely indicators of success for the project:

· Increased pass rates and retention of students;
· Increased student satisfaction with delivery of teaching and support;
· Increased staff satisfaction with student achievement;
· Increased staff expertise in curriculum design (identified through peer review);
· Other faculty staff regarding at least some element of the design of this subject as ‘best practice’ for redesigning their own cross-campus subjects.
Evaluation Activities
The two critical success factors identified in the SOC 2/3 MSR Project Initiation Document were:

· Engagement of teaching staff within the project team;

· Student participation in evaluation activities.
The design of evaluation activities therefore attempted to address these factors directly, by incorporating a range of activities and settings, and preferring a multi-method approach.

The following table summarises evaluation activities for the project:
	What
	When
	Points of Focus
	Method

	Teaching observation
	First block teaching day
	Variation in teaching approaches; student engagement; students’ questions
	Observation and note taking (CH)

	Student interviews
	First block teaching day
	Social dimensions of learning; intellectual dimensions of learning (student experience); student expectations, motivation, and confidence
	Semi-structured interviews, using a standard interview pro forma. Interviews were recorded and partially transcribed using Inscribe software (CH)

	Online student survey
	April-May 09
	Conceptions of learning; deep vs surface approach; effective teaching; learning goals / skills (based on ETL Project / Trigwell and Ashwin inventories)
	Online survey– SurveyMonkey (responses analysed in SPSS by CP, CH)

	Staff reflective responses
	2nd half of semester
	Promoting students’ conceptual change; effective teaching practice
	Teaching team meetings; email/telephone discussions (CH; teaching staff)

	Analysis of LMS use
	2nd half of semester
	Student engagement; students’ exploration of ‘difficult’ sociological concepts; development of disciplinary ‘ways of thinking and practising’
	Examination and analysis of LMS usage reports

	CTLC SFTE/SFTU
	End of semester
	Student approaches to learning; student experiences of teaching and learning in the subject
	Administered by CTLC


Evaluation results: Teaching observation

About the teaching observation
A teaching observation was carried out by Catherine Howell, as part of the block teaching day at Bundoora. The purpose of the teaching observation was to obtain some initial feedback on how students responded to the block day teaching environment; how students interacted with presenters and with one another; and to examine the student body as a cohort, complementing the subsequent student interviews which took place on the same day.

Howell observed the morning session within the block teaching day programme, including a series of introductory talks by Evan Willis, Chris Peterson, and Haydn Aarons; staff-student question time; followed by a set of subsequent talks by former students in Sociology. Howell sat with students, as part of the group, and took notes.
Immediately following the conclusion of the block day programme, observation notes and tentative interpretations of these were shared and discussed with all members of the teaching team.

Observations recorded
· When the programme for the day commenced, not all the regional students had arrived from their various campuses, due to transport difficulties. Not all students, therefore, were able to benefit from the initial welcome, overview, and introduction to the subject given by the Subject Coordinator. The arrival of the final students also caused a minor disruption as students located seats and settled in.

· Students’ response to the initial introductory sessions appeared relatively muted, with few questions being asked. This was not interpreted as necessarily indicating that students did not value these sessions; as many student participants were new to Bundoora, and also new to one another.

· Students did not appear to mix outside their campus groups. This could be partly due to the tight timing of the programme, with relatively little time for ‘mingling’; partly due to a lack of structured activities to facilitate mingling; and partly due to the late arrival of one of the campus groups.

· Students’ response to the talks by former Sociology students (now professionals practising social research) appeared enthusiastic. Several pertinent questions were asked by a wide variety of participants: mature-age students; regional students; male and female students. Students appeared to value the chance to hear about potential career paths in social research.
Evaluation results: Student interviews
About the student debriefing interviews

Student debrief interviews were selected as offering a “fast-feedback” mechanism for teaching staff, and a means of gaining insight into areas of potential student interest / concern for further subsequent investigation, via a student survey.

Three interviews were carried out with students, who participated on a voluntary basis. Interviews were carried out towards the end of the teaching schedule for the day, between 3 – 4 pm. The interviewer, Catherine Howell, was introduced to students by Evan Willis at the start of the day, and students were reminded again towards the end of the teaching day that interviews would be taking place and that they might be invited to participate.

The selected student participants were interviewed in pairs, with a total of six students participating in the interviews. A semi-structured interview protocol was used with all student pairs. Questions were grouped loosely according to Lawrence's (2002, 2005) typology of factors “pivotal to student success” - socio-cultural competencies, university-based literacies, and self-management literacies. Each pair of interviewees consisted of two students from one of the following campuses: Bundoora, Shepparton, and Albury-Wodonga; interview participants therefore had the opportunity to compare experiences with someone from the same campus as themselves. The three interviews were recorded using a digital voice recorder, and two were transcribed in full using Inqscribe transcription software. Interviews ranged from approximately seven minutes’ to fifteen minutes’ duration.

It was explained to the participating students that the interviews would be anonymous, but not confidential, and that interview data would be used by staff for the purpose of improving the subject as part of the Curriculum Pilot Projects in the Faculty of Humanities and Social Sciences.

Key findings (illustrated by verbatim quotes from participants)
· Overall, students enjoyed the block teaching day, and found it interesting and worthwhile;

· “You can put a face to the names now.” (Shepparton)
· “Face to face is really important to me and it's just been a great way of linking in to other campuses and getting a feel of where we sit, because we're regional, we're small, you kind of don't know where you're going on level, academic level, all those sorts of things, so it's been good for that.” (Albury-Wodonga)

·  “Now we know what Bundoora looks like, rather than just having this image of like, oh yeah, it's this massive building or something….” (Shepparton)

· Students from the regions valued the opportunity to come to Bundoora, but would have liked more structured opportunities to meet and interact with students from other campuses;

· “There wasn't enough interaction, or opportunity for interaction with […]  the other students, so, maybe a breakout discussion would've been good, unless that's just what we're used to, at Shep[parton].“ (Shepparton)
· “I know, we're hard pushed for time -- but it would have been really nice from my perspective to have had a little bit of informal discussion so  we could have actually have seen a little bit of, um, the ideas of the, this campus, how they think about it, what they, what they're getting from the subject, that would have been really interesting for me.” (Albury-Wodonga)
·  “There was no opportunity for interaction and there was no suggestion of, go and have lunch together.” (Shepparton)

· One of the things students value most highly about doing this subject is the opportunity to gain practical skills and experience;

· “For me, stats, the stats part of it [is important], because I've done nothing that's related to that at all, um, so just getting, and having listened to the speakers I realise how important it is, for me, if I want to go into any sort of research or do anything like that” (Albury-Wodonga)

· Students are engaged by the prospect of doing “real-world” social research; and appreciate the research proposal as an appropriate assessment task;

· Some students find statistics and technical / disciplinary language the most challenging aspect of the subject; others are more challenged by the prospect of scoping their research proposal;

· “I'm thinking it's scary, I'm not on top of, ‘epistemological’ and ‘ontological’ and the difference [between them] yet and ‘Verstehen’ […]  But that's just, I'm coming back [to study], it's years since I did my first two units of Sociology, so I've got a big gap that I'm trying to catch up. (Shepparton)

·  “Referencing the research is going to be tricky. 'Cause the small one [i.e. small assignment/project ]doesn't need much, but the big one [will].” (Shepparton)
· Students are able to reflect on their experience of studying Sociology in ways that demonstrate developing levels of disciplinary understanding, yet the level of confidence they express in approaching the subject appears to vary.

· “I think I'm getting the difference between the quantitative and the qualitative […]. I can see the importance of having the two, for a mixed methodology approach for research, whereas before, I was like, "Numbers. Numbers matter". Whereas now it's like, "Ohh, observe behaviours." That's interesting.” (Shepparton)

· “I think I'm getting the difference between the quantitative and the qualitative […]. I can see the importance of having the two, for a mixed methodology approach for research, whereas before, I was like, "Numbers. Numbers matter". Whereas now it's like, "Ohh, observe behaviours." That's interesting.” (Shepparton)

·  “I actually think I understand Sociology a lot more from learning it [i.e.learning social research methods]” (Albury-Wodonga)

Evaluation results: Online student survey
About the first student survey
The first student survey was carried out in April-May 2009, and was delivered to all students who participated in the Block Mode teaching day. This survey was part of a process evaluation with the intention of staff in the MSR course being able to adjust aspects of teaching and learning during the progress of the course. It was delivered via an online survey (created with SurveyMonkey web-based survey software). The survey questionnaire, based on the Trigwell and Ashwin ‘Approaches and Study Skills for Students’ (ASSIST) inventory, was intended to focus on students’ preferred approaches to learning, and also their perceptions of prospective learning challenges in the subject. Catherine Howell and Chris Peterson designed and administered the survey, and Chris Peterson performed some initial statistical analysis on the results (see below).
Survey analysis and findings

The sample size was 38 (3 cases were missing data for the whole questionnaire).  This number does not satisfy the requirements for minimum sample size for conducting factor analysis (Mundfrom, 2005). Consequently, reliability analysis was undertaken on scales that were constructed for the purpose of the evaluation survey. Survey findings are being completed and at the time of writing (January 2009) is being written up for publication as a paper in a refereed journal.

Qualitative feedback (received as part of the survey by 20 respondents, in the form of free-text responses) was, perhaps unsurprisingly, varied. Student comments received ranged from comments on the organisation and structure of the course, to questions about the nature of the learning support available, to comments about personal experiences of learning Sociology. Some examples of verbatim student comments are reproduced below.
“Overall I am happy with the content of this subject. I like the way we reflect on real life situations, like the observational exercise, and that we went on a field trip with the class. It helps to get to know the other students better and discuss the subject with them.” (Bundoora)
Have found this subject quite challenging. The language has been hard for me to understand and is hard to absorb, although [the lecturer] does a good job of using everyday examples to make the understanding more simplified. (Shepparton)
“It is essential that the course work is face-to-face as the difficult nature of the subject requires a great deal of interaction with the lecturers to understand the subject matter. It would be difficult in a rural area to complete this subject on-line [i.e. fully online] as the internet infrastructure is not adequate to cope with that type of learning. In regards to WebCT (LMS), there is so much information on there that it becomes confusing […].” (Albury-Wodonga)
“[I] don't agree with the students who 'belly-ached' [i.e. at the block teaching day] about the workshops not being reflected in assessments. I don't believe that all work should necessarily translate tangibly to marking, remembering that the more effort invested will presumably be reflected in deeper understanding. I don't think it's all about grades after all, surely some of it has to be about learning for learning's sake. Call me old fashioned!!” (Shepparton)
Evaluation results: Staff reflective responses

Staff reflections took place principally via face-to-face conversations in teaching team meetings, and also through telephone conversations and email. The sharing of thoughts and experiences was intended primarily as a peer-support activity for the teaching team and an opportunity for staff to reflect on their practice.
Staff reflections have been incorporated into the ‘Research findings: Challenges and Recommendations’ section below.

Evaluation results: Analysis of LMS use

Initial analysis of LMS usage reports by the Subject Coordinator indicated that, while much of the LMS site was well used by students on all campuses, the Camtasia ‘lecture overviews’ and the video interviews with previous students were not well-used.

Further analysis of the LMS site will be undertaken in future and will inform the further development of the subject.
It should be noted that, overall, the subject rated highly in the CTLC’s SFTUs, in relation to staff use of teaching technologies (see below for further details).

Evaluation results: CTLC SFTE/SFTU
High ratings achieved in the end-of-year student feedback surveys
Encouragingly, the subject received high ratings from students in the CTLC SFTE / SFTU feedback surveys. For the overall subject evaluation question in the SFTE (‘Overall the quality of this subject is…’), the subject received a score of 4.5 (SD 0.6). For the final question in the SFTU (‘Overall, I rate this lecturer’s teaching effectiveness as…’) the subject also received a score of 4.5 (SD 0.6).
Importantly, the area in which the subject scored the highest in either the SFTE or SFTU was in relation to teaching technologies. To the SFTU question about making “effective use of online technologies”, the subject scored 4.8 (SD 0.4); on the “effective use of videoconferencing” the score was 4.6 (SD 0.7); and on “making effective use of the LMS”, the score was 4.9 (SD 0.4). 
These high ratings would appear to validate the pilot project’s investment in re-designing the subject to improve students’ learning and conceptual development; and in re-building and improving the LMS site. 

However, we cannot afford to be complacent, given that our evaluation also found that there were individual students (e.g. some respondents to the online student survey) who reported that they did not find the LMS user-friendly or helpful. Clearly, there is always room for improvement. 

If anything, the mixed evaluation results may indicate that, at least for some individual students, there may be a tension in their experience of learning online: a tension between perceptions of ‘user friendliness’ and/or the visual layout of the LMS; the quantity or volume of useful information that is available; and the accessibility or discoverability of this information. This, of course, is a conundrum that is not easily solvable.
Achievement of Aims and Objectives: Summary

Each original aim / objective for the project, listed in the table below (see also Page 3 of the present report), is rated either as having been ‘met’ or ‘not yet met’.

	Aim / Objective
	Met / 
Not Yet Met
	Summary / Evidence of Achievements

	To develop and pilot a high-quality core subject offering in Social Research Methods, to be offered at both second and third year level, and to be taught across all campuses.
	Met
	The subject was developed and piloted in 2009 across all campuses. Quantitative (SFTE/SFTU) and qualitative (interviews/survey responses) evaluation results indicate that SOC 2/3 MSR can be considered an educationally effective subject that is rated highly by students and produces positive student learning outcomes.

	To develop good practice approaches to team teaching in a multi-campus teaching context.
	Met
	The subject helped to induct new staff into disciplinary teaching / team teaching practices. Staff reported that team meetings helped to create an environment promoting sharing of experiences and reflection on professional practice.

	To develop a reusable subject design template.
	Met
	A reusable subject design template has been created and is reproduced in this document as Appendix 4. The subject design template will be used to model ‘blended’ learning designs in FH&SS. The design template has already stimulated discussion among FH&SS teaching and learning support staff around methods of capturing how formative feedback is delivered to students in Faculty subjects (in the context of the ‘C-MAP’ curriculum mapping project).

	To identify a suite of reusable, web-based learning objects for delivery via the LMS or another identified suitable online learning platform.
	Met
	Extensive online resources were developed, and were organised in the form of a set of structured self-paced learning modules on the subject LMS site. Excellent SFTU ratings indicate that students rated highly the course’s use of online / blended learning via LMS.

	To develop and implement an evaluation model which is sustainable and is capable of replication across other Curriculum Renewal pilot projects.
	Met – with qualifications
	An evaluation model was developed and piloted which successfully captured key aspects of the student learning experience and the subject design process. The chosen evaluation methods are capable of replication and do not impose a high burden on teaching staff. However, adoption of this evaluation model requires that trained staff member(s) are available to support its implementation. It is asserted that the sustainability / replicability of this evaluation model is therefore likely to be dependent on resourcing and access to appropriate training for staff.

	To build staff capacity and engagement in relation to the broader Curriculum Renewal aims and objectives.
	Met
	Staff are approaching the redesign of the Sociology 1st year core subject (SOC 1 SAC) in 2010 building on lessons learned from SOC 2/3 MSR in 2009. Staff teaching into the subject attended and presented at Faculty and University professional development workshops and events focused on Curriculum Renewal / Design for Learning, including the CTLC Colloquium.


Key Challenges and Recommendations
Challenges

In carrying out a project of this scale, it was to be expected that we would not only face significant challenges, but also that the project would be a learning experience for all team members. We had anticipated that in engaging in this work we would learn something about how to teach Sociology, and about students’ own learning practices and preferences; however, participating in the Curriculum Pilot project process meant that we also learned about, and had opportunities to reflect on, the curriculum development process itself. In this sense, curriculum development functioned as an informal or experiential academic development process.
Our experiences are summarised below, and may be viewed as a counterpart to the ‘Narrative Account’ of the project.

Summary of challenges faced

The overall challenges experienced by the project team can be summarised as follows:

1. It can be difficult to maintain evaluation activities alongside intensive curriculum development work;
2. Online resources are labour intensive to produce, but this alone does not guarantee that students will make good use of them;
3. Team-teaching may constitute a new way of working for some staff members, and this can take time to adapt to;

4. Seemingly small technical problems can cause delays or may require the redesign of teaching and learning activities.

Challenges faced – further details

The project status report of 27 July 2009
 identified two specific challenges for the project:

1. It can be difficult to maintain evaluation activities alongside intensive curriculum development work.
During the intensive curriculum development stage of the project, we identified a potential for the increasing focus on developing online materials for the subject to derail or displace the finalising of the teaching and learning evaluation from Semester 1.

Lesson learned:
· In responding to this challenge, we were reminded of the importance of including plans for the conduct of evaluation work in the earliest stages of project planning, and then including evaluation as a discussion / action item in each key project meeting. 
· Our experience reinforced the value of appointing one project team member with overall responsibility for evaluation. This helps to ensure follow-through and monitoring.
· It is also important to keep all project participants abreast of intended evaluation activities. This avoids the risk of teaching staff unintentionally ‘doubling up’ on evaluation items or activities, and also helps to build team identity.  
2. Online resources are labour intensive to produce, but this alone does not guarantee that students will make good use of them.
Online video resources developed prior to formal commencement of the Curriculum Pilot and delivered to students on LMS in this subject in Semester 1 did not have a high viewing rate.
Lesson learned:

· If new teaching and learning resources or materials are to be developed as part of curriculum renewal activities, there needs to be a strategy in place early on as to how these new materials will be framed and promoted to students. 

· It must be made very clear to students what incentives (assessment tasks, etc.) there are attached to them, to encourage students to actually use them. 

Subsequent project team meetings led staff members to identify the following additional challenges:

3. Team-teaching may constitute a new way of working for some staff members, and this can take time to adapt to.
Team-teaching is a relatively new approach to the delivery of introductory undergraduate subjects in the Sociology Program. Team-teaching can represent a significant change in academic professional practice and the adoption of new ways of working is not always easy or ‘automatic’.

Lessons learned:
· In situations where staff may be new to team teaching, regular team meetings involving all staff, including regional teaching staff, are critical to building morale and the sense of a shared enterprise. Communication between face-to-face meetings can then be maintained via email, video-conferencing, and telephone contact. Our initial budget estimate for meetings was insufficient to cover the number of face-to-face meetings required, but their value was such that it was deemed worth while to continue with them as needed. 
· In team meetings, it is crucial for all team members to have opportunities to share their experiences. It is important for the project leader to listen to any concerns aired, to respect staff expertise, and to acknowledge that team-teaching may represent a new way of working, with its own challenges and rewards.
4. Seemingly small technical problems can cause delays or may require the redesign of teaching and learning activities.

Early on in the project, a decision was made to conserve available curriculum development resources by re-using a set of online ‘learning objects’ and learning activities developed by other (external) institutions. Unanticipated difficulties incorporating a set of SCORM learning materials developed by the RLO-CETL
 into the subject’s LMS site led to a delay in completing the web-based learning materials for the subject.
Lessons learned:

· Understand and accept that, where technical aspects are integral to curriculum development, unanticipated problems will probably occur.

· It is important to minimise the risk of technical problems / delays by ‘building in’ both anticipated or unanticipated technical issues into project risk analysis, in the early stages of project planning, and make sure that the project work plan includes a time allowance for technical delays.

Recommendations
In summary, identifying and responding to the above-named four challenges has led to the development of a series of recommendations as to how to accommodate or meet these challenges appropriately:
	Challenge
	Recommendations

	1. It can be difficult to maintain evaluation activities alongside intensive curriculum development work;
	* Include plans for the conduct of evaluation work in the earliest stages of project planning.

* Including evaluation as a discussion / action item in each key project meeting. 

* Appoint one project team member with overall responsibility for evaluation.

* Keep all project participants abreast of intended evaluation activities.

	2. Online resources are labour intensive to produce, but this alone does not guarantee that students will make good use of them;
	* Identify a strategy in place early on as to how these new online materials will be framed and promoted to students. 

* Make it very clear to students what incentives and rewards (assessment tasks, etc.) are attached to online materials.

	3. Team-teaching may constitute a new way of working for some staff members, and this can take time to adapt to;
	* Budget for regular team meetings involving all staff, including regional teaching staff. Frequent team meetings are especially important for new teams.
* In team meetings, create opportunities for all team members to share their experiences.

* Leadership of change involves listening to concerns aired; respecting staff expertise; and acknowledging that change is a process.

	4. Seemingly small technical problems can cause delays or may require the redesign of teaching and learning activities.
	* Expect that technical problems will occur.

* Incorporate the possibility of technical issues into the project risk analysis, in the early stages of project planning.

* Ensure that the project work plan includes a time allowance for technical delays.


Next Steps

The subject LMS site will be reviewed and redeveloped for 2010. The web-based Learning Modules developed by Chris Peterson will be fine-tuned.

The ‘blended’, team-teaching approach piloted in SOC 2/3 MSR will be pursued in development of further core subjects in Sociology in 2010, including SOC 1 SAC.
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Appendices

Appendix 1: Student Interview Schedule (Block Teaching Day)

[Note: questions below are grouped into rough themes. These are very broadly based on Lawrence's (2002, 2005) typology of factors “pivotal to student success” - socio-cultural competencies, university-based literacies, and self-management literacies]. 

Ice breakers:

1. How did it go today (or: this morning?) ? / What did you do today?

2. Was it easy for you to get here today? (Why / why not)?

Social dimensions of learning:

1. Do you think having a teaching day at Bundoora was helpful for your learning? In what ways?

2. Did you get to meet other students taking Sociology? Did you meet them for the first time? Do you think you are going to keep in contact as a result of today? (How?)

Intellectual dimensions / students' experience of learning:

1. What do you think is going to be the most interesting thing, or things, about doing this subject?

2. What do you think is going to be the most challenging or difficult thing, or things, about doing this subject?

Student expectations, motivation, and confidence:

What do you think it takes to do well in this subject? (What skills / understanding do you think students will need to have/develop?) How confident do you feel about your ability to do well in this subject? (e.g. on a scale of 1 = not at all confident, to 5 = very confident?) Why did you enrol in this subject? What do you hope to get out of it?

1. Appendix 2: Student Survey Questionnaire

Curriculum Pilot Projects

Questionnaire Design – Social Research Methods

About the survey

To help us evaluate this subject and improve it for future participants, please complete the following survey. The information provided by you will remain confidential with regard to your identity. Completion of this survey is voluntary, and you may decline to answer any questions that cause you concern. All information will be held securely under a password system and published findings from this study will have no reference to individuals. 

If you have any questions or concerns about this survey, please contact Catherine Howell by telephone on 03) 9479 1024, or by email at c.howell@latrobe.edu.au.

I understand the above. Signed: ____________________________ 

Print e-mail: ___________________________ 

Today's Date: ___________ 

Please read the instructions for each of the following questions. Review the response options carefully before you mark your answers. There are no right or wrong answers. Answer the questions as quickly and honestly as possible.
Background Information

1. How old are you? ________________________
2. What is your sex/gender? (Mark only one response) 

Male 
(
Female (
3. Campus (Mark only one response)

Albury-Wodonga 
(
Bendigo

(
Bundoora 

(
Mildura 

(
Shepparton 

(
Section A: The block teaching day

Likert scale 1 – 5 (Strongly Agree ( Strongly Disagree), plus ‘Prefer not to answer’

The block teaching day was helpful for my learning

I enjoyed visiting the Bundoora campus

Hearing about careers in social research was useful to me

I would like to have more opportunities in the course for discussion with other students and teaching staff

I would like to have more contact with other students studying Social Research Methods outside of the course

The course LMS site is a helpful learning resource

Overall, the course provides a supportive learning environment

Section B: Specific experiences of teaching and learning
For each question…Likert scale of 1 – 5 (Always ( Never), plus ‘Prefer not to answer’

	I am assessed on what I have memorised rather than what I have understood 

	The subject encourages me to relate my learning to authentic, real-world situations and problems

	Tutorials are about discussing ideas rather than about answering questions

	Tutorials help me to have a clear idea of how the course as a whole is structured and what is expected of me

	Teaching staff help me to link together the different parts of the course

	Tutorials help to develop my understanding beyond the lecture material

	I receive useful comments (orally and/or in writing) on my work

	Tutorials help me understand what is required on this course for me to do well

	Teaching staff help me to concentrate on learning just those bits of information I have to know to pass

	Teaching staff help me to develop new ways of thinking rather than just extending specific knowledge

	Teaching staff make a real effort to understand difficulties I may be having with my work

	The subject content is related to real-life situations and examples

	Teaching staff relate specific content back to the overall learning aims and objectives for the subject

	Teaching staff are extremely good at explaining things

	Teaching staff work hard to make the subject interesting

	Teaching staff motivate me to do my best work

	Teaching staff make it clear right from the start what they expect from students

	 Teaching staff provide helpful feedback on my progress


Section C: About the subject

For each question…Likert scale of 1 – 5 (Always ( Never), plus ‘Prefer not to answer’

	I can understand the basic concepts necessary for the subject

	I regularly reflect on my work and progress

	I am interested in the subject matter of this subject

	I am confident about writing assignments and/or essays

	I am able to assess how well I am doing 

	This subject encourages confidence in tackling unfamiliar problems

	I can master the skills being taught

	I am likely to take Sociology next year

	What I am learning in this subject will be useful when I graduate


Section D: Your comments

Are there any further comments you would like to make about your experience of the subject?

Thank you on behalf of the SRM team for completing this survey.

Appendix 3: Summary Report of SOC 2/3 MSR (1 page)
SOC 2/3 MSR:

A Curriculum Pilot Project 

in the Faculty of Humanities and Social Sciences

Research aims

The Curriculum Pilot Project in the School of Social Sciences aimed to develop and pilot an implementation of a multi-campus, core subject for the Sociology Program, ‘Sociology 2/3 MSR: Introduction to Social Research Methods’, using a blended learning approach.

The research objectives of the SOC 2/3 MSR Curriculum Pilot were:

1. To develop and pilot a high-quality core subject offering in Social Research Methods, to be offered at both second and third year level, and to be taught across all campuses.

2. To develop good practice approaches to team teaching in a multi-campus teaching context.

3. To develop a reusable subject design template.

4. To identify a suite of reusable, web-based learning objects for delivery via the LMS or another identified suitable online learning platform.

5. To develop and implement an evaluation model which is sustainable and is capable of replication across other Curriculum Renewal pilot projects.

6. To build staff capacity and engagement in relation to the broader Curriculum Renewal aims and objectives.

Participants

Professor Evan Willis (Academic Lead), Dr Chris Peterson (Evaluation and Curriculum Development Assistant and Lecturer), Dr Haydn Aarons (Lecturer), Dr Mary Jo Fortuna (Lecturer), Dr Xianbi Huang (Lecturer), Dr Pamela Wallace (Lecturer), Dr Catherine Howell (Educational Designer), Jason Brown (Project Manager).

Lessons learned

· Design and development of the online elements of the subject proved time-consuming and benefited from careful planning and regular consultation with all members of the teaching team.

· Regular face-to-face meetings, backed up with email and phone contact, proved essential to maintain relationships, reach milestones, and build trust within the team.

Unanticipated discoveries

In student evaluations, the subject scored well overall (including an overall quality rating of 4.5), yet it scored highest in relation to use of teaching technologies. This data offers evidence to support the decision to invest in developing the subject LMS site for a multi-campus cohort.

What you'd do differently?

Budget for multiple teaching team meetings at Bundoora.

Next steps

The ‘blended’, team-teaching approach piloted in SOC 2/3 MSR will be pursued in development of further core subjects in Sociology in 2010, including SOC 1 SAC.

Appendix 4: Subject Design Template, SOC 2/3 MSR
Face-to-face teaching
	Teaching mode
	Duration
	Frequency
	Learning resources and activities

	Lecture
	2 hours
	1 x week
	Lecture notes / summaries are available for students on the subject LMS site. Students are encouraged to download these in advance and write on them in lectures.

	Workshop
	2 hours
	1 x  fortnight (4 x semester)
	Students prepare for each workshop by completing a series of activities and tasks in advance. These are available on the subject LMS site. Activities include: collecting and interpreting newspaper articles, case study work, interpretation of authentic research data, interview activities, and one off-campus observational research exercise (conducted as a group, as part of one workshop).

	Block teaching day at Bundoora (attendance optional)
	All day
	1 x semester
	Students from all campuses participate in a variety of activities including lectures; small-group discussions; and talks by recent graduates from the discipline.


Online asynchronous learning activities, formative / self-assessment, and additional feedback to students
Subject LMS site

Ten Learning Modules are available to students on the subject LMS site. Each Learning Module contains a variety of learning resources (including digital video interviews, published papers, and primary data sources), self-paced learning activities, and self-test quizzes. Students are expected to work independently to complete one Learning Module each week, in addition to attending formal lectures and workshops.

In addition to the Learning Modules, a variety of less structured resources are available to students on the subject LMS site for self-paced learning. These include: answers to Frequently Asked Questions; assessment guidance and information, including examples of previous work; campus-specific teaching resources and information; digital video interviews with Sociology graduates; Library E-Resources; Lectopia resources; examples of relevant job advertisements; web links to relevant learning and research resources, including the Library’s Subject Guide and the website for the prescribed set text (which contains additional learning activities and self-test materials).

Staff-student email contact:

Outside class time, students are welcome to contact the lecturer by email with questions or concerns, and are directed to contact the relevant teaching staff member on their campus. The course email policy is set out in the Subject Organisation and Reading Guide.

Summative assessment
	Assessment item
	Value (as % of overall mark)
	Duration
	Timing
	Structure
	Feedback to students

	Observational research exercise
	25%
	N/A
	Initial research proposals are due at the first workshop of semester (normally Week 2).

Field notes and written report are due in Week 6 of semester.
	Student-initiated observational research activities, field notes, and a written interpretive report (1500 words). 

Students must submit an initial proposal (using a pro forma) describing their proposed research. Students must not commence research activities prior to receipt of a formal letter of authorisation. Field notes are submitted together with students’ formal written reports.
	Marked observational research exercises and field notes, with written / verbal comments (written comments use a feedback pro forma), are returned to students in workshops. Marks are made available to all students in ‘Gradebook’ on the subject LMS site. 

	Essay
	50%
	N/A
	Due in Week 10 of semester.
	A written paper (2000 words), outlining the research design of a potential social research project. (Students are not required actually to carry out the proposed programme of research).  
	Assessment criteria are supplied to students in advance, together with assignment requirements. Marked essays, with marker’s comments attached (using a feedback pro forma document) are optionally returned to students, via post, on request by the student. To receive their marked essay, students attach a SSAE to their essay when submitting their work. Marks are made available to all students in ‘Gradebook’ on the subject LMS site.

	Class test
	25%
	90 minutes, +15 minutes’ reading time
	Last week of teaching semester
	In-class, time-limited, written test.

Part A: Series of short written answers (3-4 lines each). Second year students answer 6 questions; third-year students answer 8.

Part B: Extended written answers (400-600 words each). Second-year students answer 2 questions; third-year students answer 3.
	Test marks are made available to all students in ‘Gradebook’ on the subject LMS site.
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� Project Status Report, ‘Sociology 2/3 MSR: Introduction to Social Research Methods’. 27 July 2009. Completed by Catherine Howell (H&SS Faculty).


� RLO-CETL: The UK’s Centre for Excellence in Teaching and Learning in Reusable Learning Objects. See: � HYPERLINK "http://www.rlo-cetl.ac.uk/joomla/index.php" ��http://www.rlo-cetl.ac.uk/joomla/index.php� (Access date: 12 January 2009)
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