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Project aims 

In line with recommendations from the White Paper ‘Curriculum Renewal and Review’ the pilot project aimed to gain an insight into what students and staff consider to be the strengths and weakness of the program and also sought to get their recommendations for possible changes in the future.  The Graduate Diploma in Education (Primary).  This is a post-graduate course taught at the Bundoora campus of La Trobe University.  

What we looked at 

In particular the focus was on finding out how students reported their experiences in the following areas:

· application and enrolment processes, 

· information-sharing processes/tools, 

· classes and learning activities, 

· assessment processes, 

· online learning with LMS, 

· facilities for study and

· the degree to which students felt  the course had prepared them for teaching at primary schools. 

The project also canvassed student opinion about Recommendations 7 and 8 in La Trobe’s Design for Learning (DFL) curriculum initiative. These refer to the inclusion in all courses at La Trobe of: “…ways to educate students about the challenges to individuals and communities posed by climate change, globalisation and inequality…” (Recommendation 7) and   “…ways to educate students about the history and culture of Australia’s Indigenous peoples, and the broader significance of cultural diversity.”  (Recommendation 8).

Summary of the project and findings

The project: 114 students volunteered to complete a survey. 17 students also donated their time to participate in one of 3 focus group sessions. 6 staff participated in a focus group. 

	
	Survey
	Focus group interview

	Students
	52 students of February 2009 cohort 

62 students of July 2009 cohort
	9 students of February 2009 cohort 

8 students of July 2009 cohort

	Staff
	
	6 staff


The students

General information

· The ratio of females to males who participated was 4:1 – this reflects the entire cohort.

· 71% of students completed U/G study at least 2-years ago. Of these 18% finished more than 10 years ago.

· 56% said they had teaching or related experiences prior to beginning the course. 

· 20% were international students

· 60% were over 25 years old

· The most common reason for choosing the course was because of a love for learning, teaching and helping children

What we found – some key points

· More than 90% of students agree or strongly agree that they had been given the opportunity to develop new insights and understandings.

· Classes taught in intensive or ‘block’ mode were seen to be less effective than other configurations

· Students wanted more and timely feedback on their written and other work

· Students were positive about group work and peer assessment but felt it was overused

· Over 92% of students indicated that they use LMS very often (every day) or often (2-3 times per week) and 97% found it easy to very easy to learn and use. 

About DFL Recommendations 7 and 8

· Most students were very positive about including aspects of these in the course. Many suggested that to do this well, courses, staff and students need to engage with communities and the media. 
“Personally I find this extremely important. Fantastic recommendations.”

· Some students were critical of these recommendations:  “…it’s important but it sounds like the University is trying to tick a box.”

· They emphasised the need for teaching staff to not just do it because they felt that had to, but they needed to believe it themselves. “….you can have resources & recommendations but the only way that teachers will teach these areas is if they appreciate and love the topic themselves.”

How the results of this project are being used

The information and understandings gleaned from this project have been disseminated to the Faculty in a number of key meetings and have formed the bases of some extremely useful and timely discussion in relation to curriculum renewal.

· We reported to the Faculty 2-day Design-for-Learning / International Engagement retreat which took place on November 23 and 24, 2009 Review of the Primary subject for 2010.

· The project team members were able to provide valuable input into the day-long review meetings for the Grad Dip Primary that took place on 16, 18, 19, 20 and 25 November 2009.

· This final report will be circulated to all members of the Bundoora Faculty of Education.

The project team members are currently working on a paper for publication that will make use of the results and findings from the project.  

Implications for student learning

Activities that students regard as assisting their learning

	Highly valued
	Less valued

	Delivery modes

	· Workshops



· Lectures



· Student led discussion groups

· On-line learning materials
	· Intensive/block mode delivery

· Activities developed and presented by the students

	Assessment beneficial to students’ learning

	· Formal written tasks (essays, theoretical investigations and discussions)

· ICT based activities (eg. webquests, building wikis etc)

· Presentations

· Peer work

· On-line activities
	· Assessment based on group work

	Learning Management System

	· Getting handouts and other documents used in classes

· Working through topic based learning materials

· Accessing websites

· Submitting assessments

· Getting information about assessments

· Communicating with lecturers/tutors
	


Detailed information and comments

Application and enrolment processes 

· 98% of respondents easily found information about the course before enrolment.

· 95% report that the enrolment process was easy 

Information sharing processes/tools are diversified and effective


Students reported appreciating the following processes and tools of information sharing: 

· Announcements in classes (100%), 

· Talking with peers (99%),  

· Unit-Subject/Course outlines (97%), 

· Emails (96%), 

· University website (95%), 

· Lecturer handouts (95%), 

· Talking with the teaching staff (95%), 

· Noticeboards/announcements in LMS (93%), 

· Introductory sessions (92%), 

· Letters (73%), 

· Talking with the admin staff (70%), 

· University handbook (60%). 

Classes and learning activities that students regarded as helpful for their learning included:

· Workshops (95%), 

· Lectures (87%),

· Student-led discussion groups (82%), 

· Online learning materials and activities (80%), 

· Self- or peer-organised activities (65%), 

· Subjects taught in intensive/block mode (58%) 

Levels of students’ feeling prepared for the following areas: 

· Encouraging creativity (94%), 
· Appreciating diversity (93%), 
· Engaging students (89%), 
· Humanities (82%), 
· Teaching using ICT (79%), 
· Being part of the school community (77%), 
· Relating to colleagues (72%), 
· Mathematics (71%), 
· Engaging with globalism (71%), 
· English (65%), 
· Planning and curriculum development (58%), 
· Meeting VIT requirements (57%),
· Meeting with parents (53%), 

· Assessment of student progress (45%), 

· The Arts (44%), 

· Reporting to parents (33%), 

· LOTE (9%)
, 

Degree of effectiveness of the following assessment activities used in the course: 

· ICT based activities e.g. creation of Webquests, building wikis, (97%), 

· Presentations (95.5%), 

· Formal written tasks, e.g. essays, theoretical investigations and discussions (94.5%), 

· Online activities (90%),

· Teaching/learning material preparation, e.g. lesson plans (90%), 

· Group work (87.5%),

· Peer work (83%), 

· Physical activities, e.g. drama, music, art, role-play (77%).

Online learning using the LMS 

· Frequency of using the LMS: very often (47%), often (45%), sometimes (7%), rarely (1%)

· 97% of participants reported finding LMS easy to learn and use.

· Level of usefulness of different functions in the LMS: 

· getting handouts and other documents used in classes (97%), 

· working through topic-based learning materials (95.5%), 

· accessing websites (95.5%), 

· submitting assessments (94%), 

· communicating with lecturers/tutors (83%), 

· getting information about assessments (80%), 

· communicating with other students in the course (73%), 

· communicating with admin staff (58%), 

Student comments about LMS

· It should be more interactive and reliable.

· It’s slow at times.

· Not able to open more than one subject at once and if you move away from the discussions page, any messages open will close automatically.

· Turnitin is hard to use.

· Why aren't the email + LMS login the same? It's annoying to change between the two. The whole point of ICT platform is 'information now mentality' so why make me wait for my information by logging in and out between LMS and email.

· LMS timed out too early, so it was difficult to have it loaded in another browser while working on something else.

· When a security warning has to be responded to when opening an attachment, you are then kicked back to the LMS home page.

· Subjects should be set out the same way, sometimes difficult to find things.
· Submitting assignments and checking grades was sometimes confusing as this changed from subject to subject.

· When you click on a little 'download' message it takes you back to the front page and then you go in again.

· It’s not easy to access outside of university

· LMS is good but could be more user-friendly, maybe some standardisation between subjects.
· Teachers sometimes post announcements in a wrong place (e.g. in discussion)

· Not all resources were always ready before lectures.

· Teachers should post lectures before the lecture so we can read and prepare for the lesson.

· Information needs to be kept up from 1st semester as a reference throughout the whole year, and speed from outside university should be improved.

Best aspects of LMS

· Online discussions with peers.

· Terrific for announcements 

· Able to clarify issues on the discussion page with tutors and other students.

· Forums, discussions, lecture notes, readings

· Easy to use

· Great communication for teachers, students.

· The required info (if put up on time) is always there when you need it.
Miscellaneous comments

· 93.8% of participants agree that they have had the opportunity to develop new insights and understandings in this course.

· 84.5% of respondents believe they are self-directed learners.

· 85.7% of respondents agree that they are given tasks that enable them to be self-directed learners.

· 62% agree that the timetable suits their lifestyle (work, family…)

· 64% agree that the facilities for study on campus meet their expectations.

· 72% agree that their problems and questions are dealt with effectively and in a timely manner.

· 71% agree that the library facilities meet their needs.

· 65% feel that they are able to access areas on campus for self study.

· About 59% feel that they are able to access areas on campus for study in groups. (lack of space for group work)

· 57% can access computers on campus for study.

· 71% agree that the different parts of this course go together well.

· Subjects which were praised are Humanities and Science, Maths and Issues, ICT, & PE

· Subjects which were complained are English (disorganised, too rushed), Arts (needs more content and focus) and Integrated Curriculum (repeating other subjects)
· Most students are not competent enough to teach LOTE as they don’t speak languages other than English.

· Recommendation in Q.6 receives controversial opinions. Some would encourage this change with suggestions of inviting guest speakers + videos (e.g. Al Gore's 'An Inconvenient Truth' and the documentary 'The Great Global Warming Suicide') + integrating into Humanities. Others would disagree because the present course is too rich in content already. “Firstly, improve the basics. THEN think about such recommendations.”

· Recommendation in Q.7 is well received because the history of indigenous people is part of Australia's history, so it is all very important to teach, integrating it into Humanities or Issues.

· The moving timetable was extremely difficult for students to work around.

· Huge gaps in a day, between lectures or activities to not inspire attendance.

· The rooms for this course did not always work well. Menzie College is cold + big + the projector/audio didn't work from time to time. The room for the Science class was bad. It was impossible to hear lecturers + that made it difficult to remain engaged.

· The location is totally contradictory to the lessons we are being taught, not creative, not conducive to teaching the lessons appropriately. 

· Class size is too large

· A more personal relationship with lecturers/tutors would have been better

* Surprises positive 

· Praise was given to such subjects as Issues, ICT, Maths, Science, Literacy + Numeracy, PE
· Passion and enthusiasm of most lecturers

· Quality guest lecturers (Ray Lewis, Peta Heywood, Tanya Fitzgerald)

· Engaging workshops
* Surprises negative

· 35% of respondents have not used the University handbook.

· 3 students (2.5%) have not used the University website or emails

· 34.5% of respondents have not used the Noticeboards in the Faculty.

· Less than 50% of respondents find the noticeboards in the faculty effective.

· 15% disagree with subjects taught in intensive/block mode.

· 4 students (3.6%) are not self-directed learners.

· About 10% of respondents are not satisfied with the library facilities.
Library needs newer materials, books are from 1970s we need more from 2000s.

· It is also hard to find a place to sit alone, even more impossible to find one with a plug for a laptop, even IN the library!

· It is very difficult to find a free computer or quiet area to study

· The ECL opening hours were frustrating. It would be opened later than the started time, or wouldn't open at all. It needs to have consistent opening hours, even if they are less than the normal library, e.g. 10-4 every weekday.
· There should be group study rooms available.

· There isn't anywhere to do group work or we weren't told about anywhere.
· Arts lectures were useless. It seemed that the lecturer was showcasing what the lecturer had done instead of guiding and informing us how to deliver an arts program or incorporate it into the curriculum.
· Most teaching staff replied to emails/phone calls but not all which is incredibly unprofessional.

· There was an awful lot of "talk among yourselves for 10 mins" in the workshops.

· Teaching subjects in an intensive block is unfair because students do not have time to reflect or discuss.

· Science and Humanities block delivery was far too crowded, impersonal, exhausting and was too much to absorb in one day

· The lectures in this course mainly consisted of reading off slides, generally a waste of time. Students rushed through most slides as well, with lecturers saying "we don't have time, read it at home" all the time.

· Some students are not clear about VIT requirements.

· Spread out the work load especially for Master of Teaching as it has all piled up in September ’09

· Long wait time for access to computers, printers, photocopiers, tables, chairs, rooms, study rooms (individual).  

· Not enough group rooms in the library.  

· No common room for Education students and no facilities like tea/coffee making/microwaves etc.
· There has been little/no feedback on submitted work to date.  

· 48% of respondents are displeased with the slow feedback on their progress from their lecturers/tutors.

Suggestions from students

· Podcasts of lectures would be effective for those who miss lectures due to illness or fieldwork.

· Practicum could be rearranged into smaller blocks stretching over the whole semester.

· More workshops on Assessing and Reporting

· Less peer assessments & group work.
· More classes for science and humanities would be better to grasp a better understanding of concepts and how to teach them.  

· More on how to teach maths.

· More practical advice on lesson planning for our first practicum

· More on how to teach, keeping a good balance between ‘what to teach’ and ‘how to teach’

· More hands-on practice

· More information about lesson plans, how and what to do with classroom activities.

· Better explanation of what to expect on practicum, e.g. what might be expected of students.

· More practicums, maybe an on-going part time placement across the year.

· Better balance of theory and practice

· More time for Science

· Presenting 'How to teach' before the first practicum is important.
· Spreading out the work load especially for Master of Teaching as it all piled up in September ’09 (e.g. having 3 group assignments due in the final week of classes after students have not seen each other for 7 weeks is unfair to those who want to commit to their placements/have to work or family commitments or who live far away.
Staff experiences

Staff reported being enthusiastic about working in the program.  However, there were some ongoing issues that included:  

· Insufficient team meetings and lack of paid time for sessional staff to attend these.

· Inappropriate and crowded rooms, 

· Ignorance about what others in the team are doing so that there is some doubling up in the various subjects

· Poor introduction for sessional staff.

� La Trobe University. (2009). Curriculum, Teaching and Learning, Design for Learning Recommendations. Accessed from � HYPERLINK "http://www.latrobe.edu.au/teaching/curriculum/recommendations.html" ��http://www.latrobe.edu.au/teaching/curriculum/recommendations.html� on 20/11/09.


� Only a few students take this subject.
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