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INTRODUCTION

Aims of this document
This document is meant to prompt and inform discussion of recommendations on how best to implement the Design for Learning (DfL) Project.  It is provided as background reading for the consultation meetings to be held for staff in every faculty, on every campus, and in relevant central administration units of La Trobe University during February and March 2010.  To that end, this paper is intended primarily for those staff who will be directly involved in and responsible for leading and implementing this ambitious undergraduate curriculum review and revision project.  Specifically, it aims to respond to questions and concerns of Associate Deans (Academic), Campus Directors, Heads of School, Course and Subject Coordinators, other relevant staff in Equity & Student Services, Academic Services, the Library, and Learning and Academic Support, and student leaders.  Future versions of this consultation paper will be written for and shared with the entire University community.

In 2009, Design for Learning: Curriculum Review and Renewal at La Trobe University (DfL) outlined proposals to make explicit the distinctive qualities of La Trobe’s undergraduate programs and of the students who graduate from them.  Those proposals, accepted by Academic Board in May 2009, were the outcome of a process involving months of work by the Curriculum Task Force members and consultations with hundreds of staff at all levels across the University.  This document follows on logically from Design for Learning.

La Trobe’s approach to curriculum design

Engaging those responsible for implementing the curriculum in creating the framework for its review and redesign has been a hallmark of La Trobe’s approach from the start.  A second hallmark of La Trobe’s DfL approach has been the expectation that our claims be backed up by explicit and measurable indicators of academic quality, student learning, and student success.  Following that evidence-based approach, Design for Learning outlined a series of recommended policies and practices – based on the best current research and good practice from Australasia, the United Kingdom, and North America – aimed at systematically improving undergraduate student engagement, retention and success at La Trobe.

Two further, interrelated elements of La Trobe’s approach are a focus on design and a systems approach to change.  The entire DfL Project is premised on the conviction that designing and constructing our courses and subjects thoughtfully and systematically –according to guidelines from the best research and practice available – will result in better quality learning for students and more rewarding and less stressful teaching and assessing for academic staff. 
  It is further premised on the related conviction that better designed and delivered courses will be more attractive to prospective students, and that the graduates of those courses will be more attractive to postgraduate programs and employers.

The changing context

Since La Trobe began this ambitious curriculum design and renewal project in late 2008, there have been major developments in national higher education policy.  New Federal Government policies to increase participation levels, and in particular, to increase participation from disadvantaged social groups, are being finalised. The proposed policy framework requires that universities report, in far greater detail than is currently mandated, on the engagement (particularly in first year), retention and success of students from low SES and other disadvantaged backgrounds. 
  Other proposed changes will likely lead to greater competition amongst universities – and perhaps with other sectors – for undergraduate student enrolments. Perhaps the most challenging government proposal, judging by reactions from many universities, is that measures of the quality of student learning outcomes be included within a new standards-based quality assurance framework.
  The Federal Government also proposes that, from 2012, it will allocate tens of millions of dollars annually on the basis of demonstrated improvement against explicit performance targets to be negotiated with each university.

Thus, the primary aims of the Design for Learning Project and of the recommendations that follow remain to improve the quality of undergraduate student engagement, learning, and academic success and, in so doing, to support the University’s overall strategic plans for continued growth and achievement in teaching and in research. At the same time, implementing the recommendations that follow should position La Trobe well to respond successfully to new accountability demands and increased competition and to benefit from the changing policies and context that will define Australian higher education over the next few years. 

Next steps

The recommendations that follow are just that: recommendations. The upcoming consultation process – both in-person and online – will provide a final opportunity to clarify and improve these recommendations before they are presented to the relevant faculty and University committees.  Therefore, it will be most useful if readers can find the time to consider the practical implications – and the potential costs and benefits – of these recommendations for their courses, subjects, schools and faculties and make note of any and all questions and concerns.  All of those involved in the preparation of this document thank you in advance for your time and consideration and look forward to these conversations.

Office of the Deputy Vice-Chancellor

January 2010

BACKGROUND

In accepting the White Paper in May 2009, Academic Board approved a broad timeline for the Design for Learning Project.  According to that plan, all La Trobe undergraduate courses will review and, as needed, design or redesign their first-year subjects for implementation in 2011. Consequently, to prepare the first-year curriculum for launch in 2011, this (2010) is the year during which DfL curriculum design/redesign principles and implementation plans must be:

· finalised, approved, and embedded in relevant University and faculty-level policies and procedures;

· applied to the review – and, if needed – redesign of existing first-year subjects; and 

· applied to the design of new first-year subjects.

We are not, of course, beginning with a blank slate.  Much progress has already been made and excellent work is ongoing across the University.  The key tasks now are to systematise and formalise the curriculum review and redesign process in order to ensure that staff involved receive all necessary support, provide faculties and schools with the resources required, minimise duplication of effort and administrivial burdens, and build the infrastructure and systems needed to sustain these new and redesigned courses and subjects.

The Curriculum White Paper, 
 adopted by Academic Board in May 2009, clearly outlined the ambitious goals and broad scope of the 2010-2013 DfL Project.  Throughout the second half of 2009, four DfL Working Groups – comprised of relevant staff nominated by faculties, library and central administration and student organisations – researched, debated and developed draft recommendations for the specific policies, procedures, and resources needed to implement DfL and realise its goals
.

On 3 December 2009, at the University’s annual Curriculum, Teaching and Learning Colloquium, the Working Groups’ wide-ranging draft implementation recommendations were reviewed and discussed by staff members from all La Trobe’s faculties and campuses, as well as the Library, Student Administration, and Equity and Student Services, and representatives of student organisations.  At the conclusion of these discussions, all participants were asked to respond to a ‘straw poll’, a quick survey in which they could signal their general response to each recommendation as “Support”, “Do Not Support” or “Have Doubts/Questions”.  The intention behind this polling was to provide the Working Groups and DfL Project Team with a sense of the areas where academic staff supported proposals, or where they had serious questions or sought further clarification.

While the great majority of those present (125, in all) did respond to the 3 December straw poll, it is important to acknowledge that several participants commented that they had not had adequate time to consider the long list of recommendations before the Colloquium, nor was there sufficient time on that day for all of the recommendations to be fully discussed.

Notwithstanding these reservations, the 125 La Trobe staff who participated in the Colloquium straw poll responded positively overall to the great majority of the draft recommendations about how we should implement DfL.  In fact 45 of the 50 recommendations received votes of  ‘Support’ from 70 per cent or more of respondents, with almost half of the recommendations receiving between 80 and 90 per cent ‘Support’.  Only one draft recommendation received less than 50 per cent support.
  In that instance and in response to every other recommendation, expressions of doubt/ questions far outweighed “Do Not Support” votes.  Notes taken during the discussions, and a follow up meeting with the Associate Deans (Academic) subsequently helped the DfL Project Team to identify additional specific objections, questions and sources of confusion.

Revised and consolidated recommendations for DfL implementation
In response to feedback received on and since 3 December 2009, and in order to make the best use of the upcoming consultation period, the DfL Project Team has consolidated the recommendations into a much shorter list. The revised implementation recommendations below focus on those proposed new or significantly revised policies and procedures most critical to the implementation of the DfL Project in 2010 and 2011. 

To elicit as much feedback as possible on these proposals before they are finalised and formally presented to the Curriculum Teaching and Learning Committee in March and Academic Board in April, the DVC and PVC (Curriculum and Academic Planning) will undertake a number of consultations with campuses and faculties throughout February. These meetings will provide staff with opportunities to discuss, question, and provide feedback in face-to-face meetings.  In addition, an online survey will be made available to enable all staff to provide anonymous feedback on these recommendations.

The seventeen recommendations presented below are grouped under four key headings: Curriculum Design, Assessment Standards, Curriculum Mapping, and the First-Year Experience.  The recommendations in each section are followed by brief notes meant to clarify their purpose, how they might be implemented, who would be responsible, and what support would be available for their implementation
.  While many La Trobe courses and subjects already reflect some or all of these proposed design principles, the intent of the following recommendations is to ensure their systematic implementation across the undergraduate curriculum.

CURRICULUM DESIGN
It is recommended that for courses and subjects to be approved for offer, each La Trobe undergraduate course demonstrate – through course and subject approval documentation, in relevant course and subject learning guides, and through subsequent evaluation – that it meets the following criteria.

1. Provide an educationally sound rationale for the relevance, breadth, depth, sequence, and balance of the topics, concepts, skills, etc. which comprise the course content.

2. Identify the unique attributes and outcomes which distinguish each course from other undergraduate courses, including pathways to further study and career options open to students on course completion.

3. Specify all intended learning outcomes for the course and its component subjects.

4. Specify when and where throughout the course the relevant learning outcomes will be introduced, taught/developed, and assessed – and when and where students will be provided with feedback needed to improve their learning.

5. Ensure that, at a minimum, all course and subject learning outcomes are explicitly taught and assessed – and that students are provided with relevant learning activities and feedback to improve learning – in cornerstone, midpoint, and capstone elements built into each course.

6. Identify the relevant teaching, assessment, feedback and academic support approaches to be used in promoting student achievement of course learning outcomes.

7. Ensure that all enrolled students, regardless of location, have access to equivalent opportunities to learn and succeed – which include provision of relevant teaching, assessment, feedback, course materials, and academic support services.

8. Ensure that prospective students are informed prior to enrolment – via web-based information at minimum –  of course and subject learning outcomes, relevant assessments and standards, other requirements (including technologies/media to be used), and prerequisite skills and knowledge expected.

9. Ensure that all materials, media, technologies, and resources required for successful learning in and completion of the course are provided in formats accessible to all enrolled students. 

WHY, HOW and BY WHEN
There are already many notable examples of excellent undergraduate courses and subjects across La Trobe University, in every Faculty and on every campus.  There are not yet, however, clear shared views on what constitutes effective, sustainable curriculum design or on what all La Trobe undergraduate courses should promise and deliver. The recommendations above, and those that follow, are meant to help define and develop those shared understandings and related policies, procedures and guidelines.

The recommendations above, if approved, would become new or revised elements of existing University policies and procedures on Course Approval, Assessment, Different Instances of a Subject, and so on.  At the completion of this consultation process, the DfL Project Team will work with the PVC (Quality Enhancement) and others to draft the required policies and procedures for consideration by the relevant Faculty and University committees. Their implementation, interpretation and monitoring would, as a result, become the responsibility of existing Faculty and University committees and relevant academic managers – including course coordinators, Heads of Schools, Associate Deans (Academic), Deans, and the Deputy Vice-Chancellor.

Assisting and supporting academic staff in the development of the necessary guidelines, examples, materials – as well as providing training and resources for staff – would be the shared responsibility of the DfL Project Team, the Curriculum, Teaching and Learning Centre (CTLC) staff, and the various Faculty-based Educational Development teams, led by the Associate Deans (Academic).  

This development process for first-year subjects will likely be ongoing throughout 2010 and into February 2011. Formal approval of all policies, procedures, and guidelines and course materials required for the implementation of the revised Year One curricula in 2011 would be completed, it is hoped, by mid-October 2010.
Two major curriculum design challenges

Two issues have been raised repeatedly throughout DfL discussions to date. First, the recommendations above assume that the six La Trobe Graduate Capabilities which were accepted in the White Paper will be embedded within each course – as integral elements of the curriculum, not as add-ons.  To achieve this, each faculty and course will have to develop appropriate, specific versions of these graduate capabilities.  Second, in order to meet these design criteria, courses and subjects will be required to reconsider and, in some cases, to rationalise their content to ensure there is room for the required intended learning outcomes, assessment and learning activities.  There are no simple, one-size-fits-all answers to these two design challenges.  Their solution will require much discussion, negotiation, creativity and hard work.  It is likely that staff will find benefits in sharing information and strategies with colleagues from other schools and faculties.  To assist in meeting these challenges, the DfL Project proposes the systematic, well-supported process outlined below.

Resourcing and Support

To help coordinate these review and redesign efforts and minimise demands on faculty, school and course-level academic managers and staff, the DfL Project (Office of the DVC) has already provided each Faculty with support for a DfL Project Officer. It is expected that these administrative staff positions will be supported in this way for the first three years of the DfL Project, from 2010 through 2012. At the same time, the DfL Project will support a number of focused design and development projects aimed at creating and trialling curriculum materials and resources for use across the University.  Further, the Curriculum, Teaching and Learning Centre (CTLC) has offered to commit a majority of its academic and professional staff time, if required, to supporting the DfL Project – contingent on reciprocal commitments from the faculties.

ASSESSMENT STANDARDS

It is recommended that, in order to be approved for offer, each La Trobe University undergraduate course – whether new or existing and including its constituent subjects – must demonstrate that it meets the following DfL criteria: 

10. Define common faculty-specific standards for expected levels of student achievement of, at minimum, the six embedded La Trobe University Graduate Capabilities, including qualitative distinctions between year levels, for use in assessing, providing feedback, and reporting on student learning at course entrance and at completion of capstone, mid-point and cornerstone elements. 

These Faculty-specific assessment standards would define, and illustrate, at minimum, the following three qualitative levels of student performance:

· Entry – Minimum entry level of competence/performance required to enrol in the course/subject clearly demonstrated;

· Satisfactory – Expected level of competence/performance clearly demonstrated;
· High – Expected level of competence/performance clearly exceeded.
11. Define common, course-specific standards for expected levels of student achievement of intended course learning outcomes – including qualitative distinctions among year levels where relevant – for use in assessing, marking and grading student learning, at minimum, at course entrance and at completion of first, second, and final year subjects.

12. Provide early diagnostic assessment and feedback mechanism(s) in cornerstone elements within the first three weeks (or 25%) of the teaching period, in order to assess students’ levels of prerequisite academic skills, knowledge, and preparedness for university life, and to identify and assist undergraduate first-year students who are ‘at risk’ of either leaving the course or failing.

13. Embed such assessment, feedback, and learning assistance strategies into the course curriculum and integrate them with the disciplinary content.

WHY, HOW and BY WHEN

As Professor Paul Ramsden, Chief Executive of the Higher Education Academy (UK) writes, "From the students’ point of view, the assessment always defines the actual curriculum".
  Most undergraduates focus their efforts on learning and demonstrating what they believe the assessments require of them.  And most of the learning students achieve is the result of their responses to feedback on their assessed work.  As a result, the design and implementation of assessment and feedback are the key elements of curricula designed for learning – intimately related to, but even more important than the design and provision of teaching.  

Consequently, defining clearly, providing meaningful examples of, and communicating effectively the expected standards of student performance in relation to Faculty- and course-level learning outcomes are the most critical tasks in making the Design for Learning Project work – and will likely be the most challenging.

To implement these recommendations, there will be -- as with implementing the Curriculum Design recommendations – policies, procedures and guidelines to develop and revise and approve through existing governance processes.  Specifically, the Working Groups recommended the development of a new University Graduate Capabilities Policy, as well as revisions to the existing Assessment and Course Approval policies.  Responsibility for the development and implementation of assessment and feedback standards and their provision would, of course, remain with the relevant course, school, and faculty staff.

The DfL Working Groups recommended University-wide coordination in the development, definition, and moderation of standards for assessment of the six La Trobe University Graduate Capabilities. Such coordination would aim to minimise duplication of effort, share good practice, and promote high standards, fairness and equivalence in relation to the graduate capabilities.

To varying degrees, all five Faculties have already developed lists of expected undergraduate learning outcomes. These lists include faculty-appropriate expressions of the six University Graduate Capabilities, as well as other faculty-/discipline-specific capabilities.
  Less progress has been made, University-wide, on the development of clear, explicit standards for assessing student learning against these outcomes at course and subject levels.

To achieve (10) through (13) above, it is further recommended that:

14. Faculties, with the support of the Office of the Deputy Vice-Chancellor, set up a University-wide Working Group to coordinate the development of appropriately high, fair, and equitable standards for the assessment of student achievement of the six embedded La Trobe University Graduate Capabilities – and to promote development of common resources and approaches for the effective and efficient provision of assessment and feedback. 

To assist in the development of these standards – and the assessment of student work and provision of feedback in relation to them – the DfL Project will provide significant central support for staff development and resource development.  For example, the CTLC has developed a short workshop on writing intended learning outcomes (ILOs) that can be customised to meet the needs of staff in any course.  Other staff development resources, for face-to-face and/or online delivery, can and will be developed and offered, as needed, by CTLC staff and faculty educational designers.

The DfL Project will also support the development/provision of online resources which can be adapted or customised for use by faculties and courses to assess and provide feedback to students in relation to the Graduate Capabilities – and other shared learning outcomes.  An excellent example of this type of resource is the Information Literacy module developed by Library staff for use by the Faculty of Health Sciences,
 which is being adapted for use in other Faculties to assess key aspects of students’ research and inquiry skills.

CURRICULUM MAPPING

The purpose of the curriculum mapping is two-fold.  Firstly, it will provide both prospective and enrolled students with interactive curricula mapping and planning tools to enable them to make better informed decisions when selecting courses and subjects at La Trobe.  Additionally, it will provide enrolled students with a more consistent learning experience through the development of templates to guide the presentation of certain core information across subjects and courses, which can then be built upon by each faculty and/or school.

Secondly, it will assist La Trobe’s academic staff in developing, documenting, and communicating undergraduate course curricula most effectively to prospective and enrolled students as well as providing assistance to develop courses and subjects.  It is recommended that:

15. The University adopt a consistent, common and interactive template for course maps to be provided to all students and staff, based on agreed core information.

16. The University develop, support and maintain a dedicated University-wide database – containing relevant course and subject information provided by the faculties – to assist staff in the design and development of curriculum and including:

· Subject design and development templates;

· Workflow requirements for course and subject approval;

· Simple course maps for use by prospective and current students;

· More comprehensive course maps for use by academic staff;

· The common core information included in online (LMS) subject learning guides;

· Information required for marketing and outreach;

· Information required for annual Faculty and University reporting.

WHY, HOW and BY WHEN

Excellent work has already been done in Faculties to map the existing undergraduate curriculum, most recently through the DfL-sponsored Curriculum Mapping Pilot Project led by staff in the Faculties of Law and Management and Humanities and Social Sciences.  Similarly, the Faculty of Health Sciences has developed a comprehensive matrix of its revised undergraduate curriculum.  Future DfL efforts will benefit from the methods and tools already developed by these and other La Trobe staff.

If Recommendations 1-16 above are approved, once the standards and levels of each graduate capability are developed, all undergraduate courses will be able to determine and map the points throughout the course at which students will learn, develop, be assessed, and be provided with feedback in relation to the course learning outcomes.
 

Recommendations 15-16 above can only be achieved through close and ongoing cooperation between and amongst the faculties and central University services, particularly Student Administration and the Management Information Unit and with leadership, support and resourcing from the University.  The specification of the recommended common templates could and should be completed in 2010, and a first-generation tool for generating subject guides can probably be created by 2011. However, the full development of the related common curricular databases and online tools would require a well-resourced two- to three-year project. 

THE FIRST-YEAR EXPERIENCE

A great deal of empirical research from OECD countries and Australia indicates that students’ first year experience is critical in shaping student retention, academic success and completion.
  In recognition of this, we will be establishing a more formal University-wide First Year Experience (FYE) Coordinating Group, chaired by the PVC (Curriculum and Academic Planning).  This Group will review, make recommendations and coordinate efforts across all Faculties and Campuses in relation to the key elements of the FYE, including orientation and transition programs, learning and academic support, and career and academic advising.

It is recommended that:

17. Each faculty appoint an academic staff member as First-Year Experience Coordinator, responsible for coordinating the planning, implementation, support and evaluation of all First-Year Experience-related activities and programs within that faculty, across all relevant campuses, and with other relevant staff from across the University. [Note that support for this position will be provided from the Office of the DVC.]

WHY, HOW and BY WHEN

With the support of the Faculties, the Library, Equity and Student Services, Student Administration, and student organisations, a great deal of progress has already been made in sharing information on good practice and coordinating existing FYE activities. To achieve the Design for Learning Project goals, it will be critical to continue to involve all these stakeholders in the design/redesign of the first year curriculum and co-curriculum.  The Working Groups have suggested a number of specific policies, procedures, and projects regarding the FYE that merit further consideration.

To these ends, the DfL Project (Office of the DVC) has already provided each Faculty with support for a First-Year Experience Coordinator position. It is expected that these academic staff positions will be supported in this way for the first three years of the DfL Project, from 2010 through 2012. These First-Year Experience Coordinators, once appointed, will form the core of the recommended FYE Coordinating Group. At the same time, the DfL Project will provide targeted funding for a number of focused design, development and evaluation projects aimed at supporting innovation and improvement in the First-Year Experience.

Brief, targeted and effective staff development programs for those involved in teaching and supporting La Trobe’s first-year curriculum and co-curriculum will also be designed and delivered – face-to-face and/or online – by project teams comprised, as needed, of CTLC staff, Faculty educational designers, and staff from the Library, Equity and Student Services, and student representatives. To be most helpful, these will need to be available to the relevant staff prior to the start of First Semester 2011.

APPENDIX A:
SUMMARY OF RECOMMENDATIONS

CURRICULUM DESIGN

	1.
	Provide an educationally sound rationale for the relevance, breadth, depth, sequence, and balance of the topics, concepts, skills, etc. which comprise the course content.

	2.
	Identify the unique attributes and outcomes which distinguish each course from other undergraduate courses, including pathways to further study and career options open to students on course completion.

	3.
	Specify all intended learning outcomes for the course and its component subjects.

	4.
	Specify when and where throughout the course the relevant learning outcomes will be introduced, taught/developed, and assessed – and when and where students will be provided with feedback needed to improve their learning.

	5.
	Ensure that, at a minimum, all course and subject learning outcomes are explicitly taught and assessed – and that students are provided with relevant learning activities and feedback to improve learning – in cornerstone, midpoint, and capstone elements built into each course.

	6.
	Identify the relevant teaching, assessment, feedback and academic support approaches to be used in promoting student achievement of course learning outcomes.

	7.
	Ensure that all enrolled students, regardless of location, have access to equivalent opportunities to learn and succeed – which include provision of relevant teaching, assessment, feedback, course materials, and academic support services.

	8.
	Ensure that prospective students are informed prior to enrolment – via web-based information at minimum –  of course and subject learning outcomes, relevant assessments and standards, other requirements (including technologies/media to be used), and prerequisite skills and knowledge expected.

	9.
	Ensure that all materials, media, technologies, and resources required for successful learning in and completion of the course are provided in formats accessible to all enrolled students. 


ASSESSMENT STANDARDS

	10.
	Define common faculty-specific standards for expected levels of student achievement of, at minimum, the six embedded La Trobe University Graduate Capabilities, including qualitative distinctions between year levels, for use in assessing, providing feedback, and reporting on student learning at course entrance and at completion of capstone, mid-point and cornerstone elements. 

These Faculty-specific assessment standards would define, and illustrate, at minimum, the following three qualitative levels of student performance:

· Entry – Minimum entry level of competence/performance required to enrol in the course/subject clearly demonstrated;

· Satisfactory – Expected level of competence/performance clearly demonstrated;
· High – Expected level of competence/performance clearly exceeded.

	11.
	Define common, course-specific standards for expected levels of student achievement of intended course learning outcomes – including qualitative distinctions among year levels where relevant – for use in assessing, marking and grading student learning, at minimum, at course entrance and at completion of first, second, and final year subjects.

	12.
	Provide early diagnostic assessment and feedback mechanism(s) in cornerstone elements within the first three weeks (or 25%) of the teaching period, in order to assess students’ levels of prerequisite academic skills, knowledge, and preparedness for university life, and to identify and assist undergraduate first-year students who are ‘at risk’ of either leaving the course or failing.

	13.
	Embed such assessment, feedback, and learning assistance strategies into the course curriculum and integrate them with the disciplinary content.

	14.
	Faculties, with the support of the Office of the Deputy Vice-Chancellor, set up a University-wide Working Group to coordinate the development of appropriately high, fair, and equitable standards for the assessment of student achievement of the six embedded La Trobe University Graduate Capabilities – and to promote development of common resources and approaches for the effective and efficient provision of assessment and feedback.


CURRICULUM MAPPING

	15.
	The University adopt a consistent, common and interactive template for course maps to be provided to all students and staff, based on agreed core information.

	16.
	The University develop, support and maintain a dedicated University-wide database – containing relevant course and subject information provided by the faculties – to assist staff in the design and development of curriculum and including:

· Subject design and development templates;

· Workflow requirements for course and subject approval;

· Simple course maps for use by prospective and current students;

· More comprehensive course maps for use by academic staff;

· The common core information included in online (LMS) subject learning guides;

· Information required for marketing and outreach; and
· Information required for annual Faculty and University reporting.


FIRST YEAR EXPERIENCE

	17.
	Each faculty appoint an academic staff member as First-Year Experience Coordinator, responsible for coordinating the planning, implementation, support and evaluation of all First-Year Experience-related activities and programs within that faculty, across all relevant campuses, and with other relevant staff from across the University. [Note that support for this position will be provided from the Office of the DVC.]
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