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Development of the Learning Environment 
 

Early Childhood Educators are required to develop a curriculum and overall program that creates an 
active learning environment for the young child.  An active learning environment is one in which children 
are encouraged to explore and interact with the environment to make (or construct) meaning and 
knowledge through their experiences, social interaction and negotiations with others.  Educators, in an 
active learning environment, play a crucial role of encouraging children to discover deeper meanings and 
make connections among ideas and between concepts, processes and representations.  This requires 
educators to be engaged with children’s emotions and thinking (Pam Winter and Gerry Mulhearn, 2009). 
  
The Mission (2009) supports the creation of active learning environments through: 
  
‘Children’s Learning and Wellbeing 
Education begins at birth. Care and education are interrelated. Children learn through play. 

 

Children’s Learning and Development is influenced by a unique combination of their age, gender, culture, 
strengths, interests and abilities (Draft Advanced Early Childhood Teaching Standards –May 2009). 

 

The Centre Early Childhood Educators’ understand that children are competent learners from birth and are active 
agents in their own and other’s learning (Draft Advanced Early Childhood Teaching Standards –May 2009). 
 

The following aspects underpin children’s success and confidence in their own ability to learn and develop. 
 

The Centre Early Childhood Educators’ decisions and actions will build on children’s existing knowledge and 
skills to enhance their learning. 
 

As previously mentioned the Centre acknowledges that families are children’s first and most influential educators.  
As children participate in everyday life they develop interests and construct their own identities and understanding 
of the world.  

 

The Centre also acknowledges that children thrive when families and early childhood educators work in partnership 
to support young children’s learning and development.  Both parents and the staff of the Centre are an ongoing 
information resource regarding the children.  The sharing of information helps integrate the Centre and the family 
home. 6   We are of the view that the development of an educational curriculum is a whole of community 
responsibility.  It is complex, time consuming, but an all important process that is undertaken to improve the 
learning outcomes for all children in our care.    
 

For the process to be truly community owned all participants need to understand the process.  To enable this to 
occur it is important to provide a familiar framework that is used consistently throughout the whole service.  This 
framework allows the community to gain this understanding and, with that knowledge, the ability to contribute.  

 

Children learn in a variety of ways, the Centre Early Childhood Educators will actively engage with children 
challenging and extending their knowledge and learning capabilities.  Educators play an important role in 
facilitating children’s learning and use the potential of every day experiences to extend children’s knowledge and 
skills.   

 

The Centre values the importance of children learning about healthy lifestyles including nutrition, personal 
hygiene, movement and physical fitness.  These aspects of learning are integral to each child’s sense of wellbeing 
and self confidence.  Enhancing children’s understanding of their physical, emotional, social and spiritual 
wellbeing is an essential component of our program (Early Years Learning Framework, 2009).   
 

The Centre’s program is designed to be stimulating yet flexible enough to provide for the child’s desire to potter 
around quietly, as well as being part of more structured activities.  Guided by the philosophy of its Equal 
Opportunity Statement, the Centre aims to foster the following aspects of development:  fine and gross motor, 
dramatic, sensory, cognitive, social and emotional, music and movement, creativity and quiet time.  The Centre 
caters for the individual skills and interests of the children.  It also extends the curriculum, where appropriate, to 
include experiences which extend beyond the Centre to the local and University community. 4 

 

Centre Early Childhood Educators ensure that individual developmental records are maintained and reviewed so 
that the curriculum objectives can be achieved.  5 



  
Curriculum  

 The curriculum in the early years encompasses all the interactions routines and experiences in a child’s 
day.  International research indicates: The Children’s wellbeing and involvement are conclusive 
indicators of curriculum quality; Children in higher quality programs do better; The quality of children’s 
relationships and engagement with educators influences learning, wellbeing and achievement; 
Educational and social developments are equally important.  
 

Aspects of the active learning environment that  have the most marked long term effects on children’s 
learning are: Adult : child interaction with educators who were responsive, affectionate and readily 
available; Educators who asked open-ended questions; Educators who joined in children’s play; rich use 
of print; Educators who allowed children time to complete activities; Educators who guided children in 
learning experiences; A variety of activities where children could choose; Experiences of co-operation 
and support with peers (Wylie et al, Competent Children at 14, NZCER-2006).   
 

Educators will develop and adapt their approach to early years learning from their own life experiences, 
studies, professional expertise and in-service programs.  The significant influences in our search for the 
development of learning environments relate to Vygotsky (1978) who states that ‘learning from the 
perspective of the Socio-Constructivist 1 is viewed as a dynamic, on-going process.  The role of the adult 
is one of engaging with and interacting through action and/or dialogue.  The environment needs to be 
richly stimulating with problems to solve and a wide range of individual, small group, and whole group 
opportunities’ provided.    
 

The other premise accepted by our community was that put forward by Lesley Forbes.  Her hypothesis is 
that children have a natural desire to play; to be occupied; to be consistently afforded opportunities for 
exploration; and to gain an understanding of the world around them. 
 

 The active learning environment and engaging educators provides experiences and opportunities that 
respect individuals and that supports: children having a strong sense of identity; children being connected 
with and contributing to their world; children having a strong sense of wellbeing; children being 
confident and involved learners (Early Years Learning Framework,’09). 
  

We need to provide an environment that invites children into our play.   
 

Daily Routine 
‘Our Day’ document (Refer attachment 1) is a picture of our daily routine.  It is strongly viewed by this 
Centre and supported through research that the child’s day should not be dominated or dictated by the 
many transitions (routines) that can be experienced.  However it does need to be recognised that positive 
transitions are important learning opportunities for the young child.  For children to experience positive 
transitions the need to be offered ‘real’ choices around when and where they play, when they eat and 
drink, when they go to the toilet and when they sleep.  
 

‘Research shows that the quality and type of project attempted by children is directly affected by the 
amount of time they expect to be available (Clemens, 1991).  If time is short, interrupted and irregular, 
children will limit their expectations and produce facile, surface objects, in order to avoid the frustration 
of being unable to complete complex and ambitious projects.’  Wright. S, ‘Children meaning making and the arts’ Pearson 
education Australia 2003.  Clemens, S.G (1991, January). Art in the classroom: Making everyday special. Young Children 
 
FOOTNOTES 
1.  Socio-constructivist theory advocates that students master new approaches of learning through interacting with others [Doise1990].  This theory is an 
extension of Piaget’s [Piaget1928,Piaget1932] theory that focused on the reasons for cognitive developments in individuals.  In socio-constructivist   theory, 
emphasis is given to interactions rather than the actions themselves.  A given level of individual development allows participation in certain social interactions 
which produce new individual states which, in turn, make possible more sophisticated social interactions, and so on[Dillenbourg et al. 1994]. 
 
FOOTNOTES 
1. Care and education are interrelated.  Education begins at birth. 
2. Refer to the La Trobe University Children’s Centre Equal Opportunity (E.O.) Policy. 
3. Refer to E.O. Policy. 
4. Refer to E.O. Policy. 
5. Refer to Job Descriptions. 
6. Families are required to complete a Background Information form for each child. 
7. Refer to Job Descriptions. 
8. Refer to E.O. Policy and to Job Descriptions. 
9. Refer to Quality Assurance Policy 
 



  
The educational curriculum should involve the following tools: 
 

1. Planning Time 
2. Indoor/Outdoor Educational Curriculum 
3. Intentions- Group and Individual 
4. Play and Learning Experiences 
5. Creating Inviting Play Environments for Children’s Learning 
6. Supervision Plan 
7. Days 
8. Reflection  
9. Record of a Snapshot 
10. Developing the Individual Developmental Picture 
11. Child Initiated Spontaneous Experiences 
12. Staff Initiated Spontaneous Experiences 
13. Parent Spontaneous Experiences 
14. Health 
15. Nutrition 
16. Storybook – Story of the Children’s Day   
17. Daily Feedback Sheets 
18. Scrapbook 
19. Reflection of Program Form - parents/guardian 
20. Photocopies of the Educational Curriculum 
21. Monthly Reports 
22. 6 Monthly Profiles 
23. Filing the Years Educational Curricula and Children’s Snapshots 
24. Process Undertaken when Children Transition from One Section to the Next – “My    

       Grown up Buddy” 
25.    Transition Checklist 

 

Provided below are detailed explanations/expectations on the criteria stated above.   
       

1. Planning Time 
 

        Each Section Head is required to arrange time on a weekly basis (according to their Award 
Conditions) to develop the curriculum.  It is also important for the Section Head to actively 
engage the other staff members within their section to undertake curriculum development.  
To assist in the co-ordination of the times provided please complete and return the attached 
form to the Assistant Manager (Refer attachment 2)    

 

2. Indoor/Outdoor Educational Curriculum Tool 
 

This is the tool that you will use to assist in the recording, capturing and reflecting of children’s 
actual play (Refer attachment 3).  It has been designed to enable you, other staff, children and 
families to document individual children’s learning (via Snapshots, Intentions and Reflections) 
based on the ‘here and now’.   The Educational Curriculum is developed on a weekly basis 
flowing from the previous week’s curriculum (need to observe connection). The snapshots 
recorded in the individual days, child, staff and parent spontaneous initiated ideas/suggestions 
will be the impetus for generating the curriculum.  The snapshots taken will guide you in 
identifying: possible Group and Individual Intentions; Play and Learning Experiences; Creating 
Inviting Play Environments for Children’s Learning; and associated Supervision requirements.   
The first Educational Curriculum (i.e. first day of the year or on appointment of a new Section 
Head) the curriculum is a blank page.  The Curriculum is child focused and driven and designed 
around the ‘here and now’.  Once the children start arriving and initiating the play only then does 
the journey begin. Children, Staff and families all have input into the learning that takes place 
throughout the day.  
To create the flexibility we have ensured the tool is portable.  This is achieved by providing each 



  
section with a Literacy Centre – this is where the Indoor/Outdoor Educational Curriculum is on 
display – it is a living interactive tool.  These centres are mobile and can move both indoors and 
outdoors and can be moved to prominent areas within the playroom to capture families’ attention 
to contribute to the children’s daily journey.   
 

3. Intention 
 

 Group    
The group intention is based on staff identifying what direction the group’s interests and play 
is moving.   The group intentions will be directly linked and are a result of the snapshots and 
reflections recorded on the educational curriculum.   
 

This process is about validating, extending, supporting, redirecting and developing the 
progress of the children’s interest and learning.  Take into consideration how the children can 
be involved in sourcing, constructing, creating their own provisions, and resolving problems. 
The group intention spells out the how, what, who and when.  
 

 At all times the staff must regard the children’s own learning styles, dispositions and ideas.  
 

 Individual  
The individual intention is identifying the direction in which the child’s interest and play is 
moving.  The individual intentions are directly linked and are a result of the snapshots and 
reflections recorded on the educational curriculum.  
 

Identify the child’s intentions.  This process is about validating, extending, supporting, re-
directing and developing the progress of the children’s interest and learning.  Take into 
consideration how the children can be involved in sourcing, constructing, creating their own 
provisions, and resolving problems. The group intention spells out the how, what, who and 
when.  
 

 At all times the staff must regard the child’s own learning style, disposition and ideas.   
 

4. Play and Learning Experiences 
 

Once you have formulated your intentions from the snapshots you will need to provide suggested 
experiences to reflect and develop further on children’s current interest. These experiences 
should provide for children’s fun, visible learning, engagement and a progression of development 
of their play.  The adults are to be the architects of the play: they are to provide continual support 
by providing suggestions on the possible extensions and enhancements for play and learning. 

 

5. Creating Inviting Play Environments for Children’s Learning  
 

 This aspect of your planning is about inviting children to play. To maximise the learning 
outcomes for children from these experiences you will need to identify strategies that other staff 
can adopt to facilitate positive outcomes.  Further information on possible strategies have been 
provided on how you can encourage children’s participation, what questions staff need to ask i.e. 
words that can be used, non-verbal actions (Refer attachment 4).   
 

6. Supervision Plan 
 

 This section is used to identify specific supervision requirements relating to specific activities – 
indoor/outdoor.  You need to address: the type of experiences you are providing; the way the 
equipment is used; the way children relate to each other, as well as the actual physical design.  
This is where you demonstrate your duty of care with active and diligent supervision.  

 
 
 
 
 
 



  
 

7. Days 
 

 Under the individual day you will record snapshots of the children’s play. You write up 
children’s play and the experiences. The snapshots will be occasions of visible learning, 
significant play and engagement.  This play is recorded as it happens or unfolds and can be 
completed by any or all staff members working with the children.   The staff become historians 
of the day. 

 

8. Reflection 
 

 Reflection is where you comment on the factors that influenced the day and therefore added to 
the spirit or character of the day.  It is also a great opportunity to record any future ideas or 
directions for the program which became evident during the duration of the curriculum.  It is 
important that you write up your reflections each day.  Reflections are to be generated by 
everybody within the playroom: staff, children, families and visitors/students. 

 

9. Record of a Snapshot  
 

Snapshots are a written record of the child’s play and learning.  It is based on the here and now, 
as it is unfolding.  Snapshots will be written directly onto the Educational Curriculum.     

 

10.        Developing the Individual Learning Journey 
  
 After completing your snapshot of children’s play and learning on the Educational Curriculum 

this information and any additional account is then transferred to the individual child’s Learning 
Journey page (Refer attachment 5).  

 

 Snapshots for this purpose can be recorded in a number of ways: they can be written accounts, 
photographs and/or samples of children’s play and learning.   Remember to ask children’s 
permission when taking photographs or sampling their work. The snapshot is used in developing 
a picture of the child’s overall development.   We are recording each child’s learning and 
developing the picture of the whole child.  This record will provide the reader/staff with an 
account of ‘the progression of development and the learners joy of discovery, decision-making, 
problem solving, success and other wonderful attributes that reveal themselves as children 
engage in play’ (Program Flow Philosophy. Lesley. E. Forbes).  

 

 To assist in improving the quality of assessment in relation to individual children’s learning 
journey, the Centre has established a format for efficient referencing. Guidelines for completing 
each child’s learning outcomes include (Refer attachment 5):  

 

 PROCESS 
 The Individual child Learning Journey involves the following: 
 

  1.  Child’s name and date of birth 
  Record the child’s name and date of birth in this section when the child commences at the Centre. 

 

  2.  Colour Coding 
All Section Heads will be issued a set of highlighter pens - a difference colour is to be used for each month, and 
recorded in the appropriate boxes to allow for quick referencing. 

 

  3.  Areas of development 
The areas of development include Language, Cognitive, Fine Motor, Gross Motor, Social and Emotional 
categories.  Using your chosen highlighter, highlight the observed description(s) from the area(s) of 
development. 

 

  NOTE: This does not replace Snapshots, it assists in summarizing them. 
 

 4. Age Span 
     The age span covered appears at the top of the charts and is a guide only. 
 

  These procedures must be followed to provide a complete account of each individual child’s learning journey. 
 



  
11. Child Initiated Spontaneous Experiences 

 

Each day staff record, aspects of children’s play and engagement that is important to children as 
individuals, but did not form a major part of the day’s experiences. 

 

12. Staff Initiated Spontaneous Experiences 
 

 The Staff Initiated Spontaneous Experiences is a section set aside for the staff to write up 
experiences that they initiated during the day as a result of learning opportunities staff want to 
share with the children.  The experiences included in this section may also be a result of staff’s 
own ideas/interests or celebrations occurring at the time. 

        

13. Parent Spontaneous Experiences  
 

The parent spontaneous experiences is a section designed to encourage parents to write up 
their ideas and suggestions and have them implemented into the curriculum immediately. 
Staff can also add experiences in this section that have been discovered from conversations.   

     

14. Health 
 

This is where important and simple health facts and information are highlighted so that 
spontaneous discussion can be undertaken by staff with children around health, hygiene and 
general well-being. Topics to be highlighted will come from the needs within the individual 
sections but there are also some general topics that staff  should ensure are discussed at 
appropriate times – Anaphylaxis (raising awareness about allergies); Hand washing; Nose 
wiping; Toileting; Rest/Sleep; Sunscreen and Sun hats.  
    

15. Nutrition  
                                                                                                                               

                        This is where you will highlight/identify important facts on nutrition to be discussed with 
children. The Centre is a participant in the Start Right Eat Right Award Scheme which aims to 
promote good healthy eating habits in young children.  Topics to be highlighted will come from 
the needs within the individual sections but there are also some general topics that staff  should 
ensure are discussed at appropriate times – Healthy eating; Healthy life styles; Food awareness 
experiences; Food hygiene; Fluid intake and discussions on where food comes from.  

 

16. Storybook – Story of the Children’s Day 
 

 The story book is a method of recording the child’s day and passing this on to families. The 
story book consists of written information (story format or activity based or both). The photos 
will be of ‘what my child did today’ - the children’s interests, play, peers and environment.  
The story book and the daily feedback sheet are to work in conjunction with each other (Refer 
attachment 6).  

 

17. Daily Feedback Sheets 
 

A completed daily feedback sheet provides families (at a quick glance) with essential information 
on their child’s day – information such as food eaten and the amount, rest details and toileting 
patterns for the day.  Please ensure this is completed each day as part of our communication 
strategy with the families (Refer attachment 7). 

 
18. Scrapbook 

 
                   The purpose of the scrapbook is to provide the child attending the Centre and their    
                   family with a record of their time with us.  The format will be informative, creative,    
                   inspirational and individual. This record will be presented to the child and their families          
                  at the end of each year. This will be the children’s gift to their families (Refer attachment 8). 



  
19. Reflection of Program Form - parents/guardians 

 
The reflection of program form is to be distributed to all families at the conclusion of the 
planning/curriculum cycle (weekly). The information you receive back will assist in the reflection 
process and provide immediate feedback and future directions to implement (Refer attachment 9). 

    
20. Photocopies of the Educational Curriculum  

          
 At the start of the planning cycle copies of the current curriculum are to be provided to all 
 parents for their information and involvement. 
 

21. Monthly Reports 
 

   The monthly report and summary are to be filed into your folder titled “Program Documentation” 
with the corresponding curriculums for that month.  The monthly report is a reflection tool for 
you to use when evaluating the past month within you section (Refer attachment 10).   It is to be 
handed to the Assistant Manager 5 days after the end of each month (no reports required for 
January or December). You will receive a written summary of your monthly report from the 
Assistant Manager.   

 

22. 6 Monthly Profiles 
 

The purpose of the 6 Monthly Child Profile is to provide information to our families on their 
child’s involvement in the Centre’s program.  These are undertaken by staff in June and 
December each year.  The profiles are to be forwarded to families if they have left the Centre. 
The individual Snapshots, Intentions, Reflections and Storybook will inform a child’s 6 monthly 
profile, guidelines and proforma of profiles are attached (Refer attachment 11).  

 

23.    Filing the Years Educational Curriculums and Children’s Files 
 

Children’s information must follow them to their next section, please undertake the process set 
out in the attached procedure (Refer attachment 12).   
  

      24. Process Undertaken when Children Transition from One Section to the Next – “My     
 Grown up Buddy” 
 
 The Centre has introduced “My Grown up Buddy” program for children transitioning from one 

section to another (Refer attachment 13).   
 

      25.        Transition Checklist 
 

The passing on of information on individual children is critical to a smooth transition.  Staff need 
to ensure that they make arrangements with the child’s new Buddy to pass on important 
information about the child’s needs (Refer attachment 14).                 
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The Picture of Our Day                                                                                                                                                                                                                           Attachment 1 
The Centre’s Mission (2009) states:  “…..The learning environment offered will take account of children’s individual developmental achievements – including the promotion of each 
child’s sense of self and individuality, and the development of both autonomy and co-operation in the child…….”.   
“As far as possible, the program should allow children to make their own choices based on individual interests, needs, age, strengths and energy levels.  The program should promote the 
importance of play.  Regimented times, when everyone is required to do the same thing at the same time, should be kept to a minimum (Quality Area 3).” 
 

8.15am 
to  

9.00am 
 

Transition from Home to Centre.   
• Indoor and Outdoor 

play in our gardens are 

offered ALL day. 

 

 
• Ensuring that supervision 

of children is active and 
diligent at all times 
through out the day 
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 • Routinely changing 
     nappies/supervising 

            children’s bathrooms –  
hand washing and     
flushing  of toilets; 
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Transition through meal times 

and rest times (Refer to children’s 
individual needs and routine). 

L
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 simultaneously and to 

“.......provide for the child’s 

          desire to potter around quietly, 

as well as being part of more 

structured activities.”  

                     (Mission 2009) 
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 • Tidying of the bathroom  

        areas; 
 
• Meal time setting up, 

supervision and tidying     
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• Laundry as required (face 

washers and bibs); 
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physically, emotionally and 

             socially. A
   

F 
  F

  
 

• Planning; 
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                      Attachment 2 
LA TROBE UNIVERSITY 

COMMUNITY CHILDREN’S CENTRE 
 

PLANNING TIME 
 
 

EARLY CHILDHOOD EDUCATOR – TRAINED 
 
As part of your job description and responsibilities you are required to:- 

• Develop, plan implement and evaluate in conjunction with the Manager, a 
program that reflects the Centre’s mission and statements; 

• Ensure that the records providing an overall picture of the child’s journey are 
maintained and are up-to-date; 

• Maintain weekly attendance records; 
• Submit monthly reports to the Manager. 
 

 
PROCEDURE 
 
It is the Section Head’s responsibility to arrange and co-ordinate times for all staff to 
undertake some planning during the week.  However, it is well recognised that what is 
agreed to on this document is the minimum time undertaken each week.  There are 
always periods throughout the each day that additional time can and should be taken.   
 
Please complete and sign the grid below, stating the agreed formal planning times, as 
arranged by the Section Head and signed off by individual staff. 
 
This document must be returned to the Assistant Manager. 
 
SECTION:              
 
Staff Member Day Time Staff Member’s Signature of 

acceptance. 
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   PLAY AND  
LEARNING 

EXPERIENCES 

CREATING INVITING 
PLAY ENVIRONMENTS 

FOR CHILDREN’S 
LEARNING 

SUPERVISION 
PLAN 

 
 
 
 
 

     

 
 
 
 
 

     

 
 
 
 
 

     

      
 
 
 
 
 
 
 
 

     

PERIOD COVERED:  

CHILD INITIATED  
SPONTANEOUS 
EXPERIENCES: 

STAFF INITIATED  
SPONTANEOUS 
EXPERIENCES: 

PARENT INTIATED 
SPONTANEOUS 
EXPERIENCES: 
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HEALTH 

NUTRITION 

INTENTIONS (BROAD AND SPECIFIC) 

Attachment 3 



MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

INDOOR/OUTDOOR EDUCATIONAL CURRICULUM 
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          Attachment 5 
 

 
SNAPSHOT 

 
DEVELOPING THE LEARNING JOURNEY 
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                    Attachment 6 
LA TROBE UNIVERSITY 

COMMUNITY CHILDREN’S CENTRE 
 
 

THE STORY BOOK 
 

 
PURPOSE: 
 
To provide families with an alternative method from the daily routine sheets, daily 
feedback regarding the child’s day  
 
The families can use the information from the daily story book to build discussions 
with their child regarding their day.  This can help to build ‘bridges” between the 
Centre and home, assisting children and their families to feel comfortable and familiar 
whilst in the Centre. 
 
Completed story books can be borrowed by the children and their families to discuss 
at home with extended family and friends. 
 
RULES: 
 
The story book should consist of written information (story format or activity based or 
both and photos between 1- 8). Some may also include children’s or staff drawings. It 
is important that children provide permission for you to use their drawings. 
 
The story book and the daily routine sheet are to work in conjunction with each other.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
      ©LaTrobe University Community Children’s Centre 2009 
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Attachment 8 

LA TROBE UNIVERSITY   

COMMUNITY CHILDREN’S CENTRE 

THE SCRAPBOOK  

PURPOSE: 

The purpose of the scrapbook is to provide the child attending the Centre and their family with a 
record of their time with us.  The format will be informative, creative, inspirational and individual. 
This record will be presented to the child and their families at the end of the year. This will be the 
children’s gift to their families.  

 

PROCESS: 

The Scrapbook is a purposeful collection of children’s work that exhibits to the child, and others 
(family and friends), their efforts and achievements.  The work recorded in the scrapbook will 
provide children and their families with an account of children’s individual learning, ‘discoveries, 
decision making, problem solving, success and other wonderful attributes that reveal themselves as 
children engaging in play’ ( Program Flow Philosophy. Lesley. E. Forbes). 

 

CONTENTS: 

The following is designed to provide staff with a framework on which to guide and assist children in 
the development and creation of their individual scrapbook.  

The Scrapbook can include  

• Wide variety of work samples examples – drawing; painting; writing; videos photographs, 
tape recordings which records any other activities and progress of their works ( successive 
drafts of work on particular projects); 

• Records of various forms of systematic observation (anecdotal, checklists, question & 
requests and screen testing) of children playing alone, in small groups, in large groups, at 
various times of day and in various circumstances (this can be achieved through photograph 
or written word); 

• Copy of the child’s 6 monthly profiles and developmental checklists. 

• Samples used can be reinforced with a theoretical developmentally appropriate statements, 
poems or words of wisdom 

 



TIPS:  

• Children should be actively involved and encouraged to choose items to preserve so that they 
can analyse their work themselves; 

• For children to be actively involved in the creation of their Scrapbook they need ready access 
to the Scrapbook; 

• The creation of the Scrapbook should involve the child their family and the teachers to 
facilitate and develop an intimate relationship between the Child the Centre and the Family; 

• The material and records in the Scrapbook should be organised by chronological order and 
category; 

• Children to design their own cover for the scrapbook so the book will be unique and therefore 
they feel the sense of ownership within the book;  

• The art work should not be limited to the size of the scrapbook (invent innovative folding 
techniques); 

• Staff to ask children about their work and record written log of this alongside their work. 

 

FURTHER REFERENCES:  

 The Clearinghouse on Education and Parenting – The Portfolio and Its Use: Developmentally 
Appropriate Assessment of Young Children (Article); 

 An Introduction to Using portfolios in the Classroom – Charlotte Danielson and Leslye 
Abrutyn (book); 

 The Portfolio Book A Step-by-Step Guide for Teachers – Elizabeth F. Shores and Cathy 
Grace (Book); 

 Early Years Reflective Journal – Mindstretchers 2006 (book). 

 

 

 

Formulated 26 June 2009.  

Approved 27 August 2009 Minute 388.7 i. a. 
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              Attachment 13 
 

 
LA TROBE UNIVERSITY 

COMMUNITY CHILDREN’S CENTRE 
 

‘MY GROWN UP BUDDY’ 
 
Transition within the Centre 
 
Transition within the Centre is a schedule of activities or experiences designed to support 
children, families and educators to build supportive relationships and become familiar with 
changing environments and experiences.  These programs most commonly involve three 
groups: children, families and educators.  Successful transitions rely on children, families 
and educators developing positive, supportive relationships.  Children have to feel that their 
new surroundings is a place where people care about them and where they are likely to 
succeed.  Similarly, families are valued and respected and included in this transition. 
(Transition, Department of Education and Early Childhood Development 2009 p 6) 
 
When children transition within the Centre we arrange a familiarisation program with you 
and the child.  This includes children and parents visiting the new section over a period of 
time with familiar carers.  The visits are important in assisting children and you with a 
smooth stress free transition.  
 
Our community recognises how important positive transition is to children and their families.  
We have implemented strategies through our ‘My Grown up Buddy’ initiative that will 
support a smooth stress free transition. 
 
Nominating a ‘buddy’ 
 
Factors considered by the Early Childhood Educators when assigning a buddy: 
 

1. Early staff can buddy-up with children who arrive first thing in the morning. 
 

2. Common connections – a ‘buddy’ may have previously cared for a specific child’s 
sibling, a link to the child and family has previously been established.  

 
3. A buddy takes on a specific child and their group of friends.  Friends are identified by 

reading the 6 monthly profiles. 
 

The role of the ‘buddy’ 
 
The ‘Buddy’ cares for your child’s day-to-day needs.   The ‘Buddy’ will also be your 
communication link to the new playroom during the transition period.  The Centre 
acknowledges that transition can be just as stressful for families.   
 
Actions 
 

1. Current staff will introduce you to the new section. 
 

2. Both the child and families are encouraged to drop in, visit at any time. 
 

3. Current Staff will take the child/children to play in their new section during the day.  
 

4. The Centre’s development statements support the consistent transfer of information, 
Supervising Staff, will meet to hand over this information.  
 

 
     ©LaTrobe University Community Children’s Centre 2009 
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